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TEACHING ENGLISH TO LEARNERS  
WITH SPECIAL EDUCATIONAL NEEDS 

 
The provision of the equal access to quality education for all learners 

including their special educational needs has got its priority in the Ukrainian 
educational policy nowadays. The inclusive education in Ukraine is to set 
firmly as the responsibility of both the state and the community [1, p. 3].  

Although the word ‘inclusion’ now appears regularly in government 
documents, no ‘official’ definition of it exists and the terms ‘inclusion’, 
‘inclusive education’ or ‘integration’ do not appear anywhere in primary 
legislation. Consequently, when government documents, academics, parents 
and activists speak of ‘inclusion’ or ‘inclusive education’, they may appear to 
be using the same term while what they mean may not be the same at all.  

We support the idea that definitions of ‘inclusion’ and ‘inclusive 
education’ have to move away from a specific focus on disability towards a 
broader view that encompasses students from minority ethnic or linguistic 
groups, from economically disadvantaged homes, or who are frequently 
absent or at risk of exclusion. ‘Inclusive education’ has come to mean the 
provision of a framework within which all children – whatever their ability, 
gender, language, ethnic or cultural origin – can be valued equally, treated 
with respect and provided with real learning opportunities. Inclusive 
education is about participation and equal opportunity for all – in other 
words, ‘full membership’ of school and, later, society [2, p. 14].  
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Such understanding of inclusion we aim the students of Foreign 

Languages Department, Pavlo Tychyna Uman State Pedagogical University 

to get on learning of the unit “Catering for SEN” as a part of their ELT 

Methodology Curriculum Bachelor’s Level. We believe that learners with 

special educational needs in secondary schools may benefit only if they have 

teachers, able to deal with such needs. ‘Inclusive education’ implies a radical 

shift in attitudes and a willingness on the part of schools to transform 

practices in pupil grouping, assessment and curriculum. The notion of 

inclusion does not set boundaries around particular kinds of disability or 

learning difficulty, but instead focuses on the ability of the school itself to 

accommodate a diversity of needs [2, p. 15]. 

Objectives in the Curriculum are shaped as specific statements of 

educational intention in each unit in the Curriculum. They inform students 

about what they have to achieve by the end of each unit. The objectives of the 

unit “Catering for Special Educational Needs” are set in terms of students’ 

awareness of the notion of SEN and the existing biases and prejudices; the 

medical and social model approaches to SEN; different categories of SEN; 

the principles of differentiation and ways of their realisation when teaching 

learners with SEN; the notion of an inclusive EL classroom and their ability 

to identify and respond to different learning difficulties by applying 

appropriate teaching strategies to promote inclusion and to benefit all 

learners with SEN. 

The content of the Unit includes the coverage of the following main 
topic areas:  

• Attitudes to learners with SEN in the history of education  
• Models for understanding SEN 
• Learner difficulties and categories of SEN 
• The principle of differentiation: differentiation by task, by task 

response (including assessment), by organisation of content 
• Teaching strategies which make English learning accessible to all 

learners  
• Practical guidelines for creating an inclusive EL classroom for: 

gifted and talented learners and for learners with behavioural, social and 
emotional needs; sensory and physical needs; cognition and learning needs 
[3, p. 79]. 

The learning in the unit requires 18 contact hours and 12 hours of self-
study.  

The unit is a part of the Module “Specialised Dimensions”. Learning 
outcomes being the statements of what students are expected to 
demonstrate as a result of their learning in each module of the Curriculum, 
what they will know and be able to do by the end of each module. As a result 
of learning on this unit students should demonstrate the ability to choose 
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teaching strategies, methods, activities and assessment tools appropriate to 
an age group, learner type and/or learning difficulty. Learning outcomes are 
expressed clearly and in such a way that they can be assessed. The 
assessment in this unit consists of one assignment which is a Portfolio item 
where students are to design a set of recommendations in response to a SEN 
case study. 

The procedure includes the following steps: 
 Read a description of a learning situation.  

 Identify the problem areas for the teacher and the learners. 

 Suggest recommendations in writing (250-300 words) that could 
help include learners with SEN into the mainstream EL classroom.  

Students are recommended to use the following questions as 
guidelines: 

 How is the teacher feeling/reacting towards the learners with 
SEN? 

 What might be the learners’ SEN? Give examples of the problems 
they are having and what the indicators are.  

 What teaching strategies might help this teacher with the 
learners? 

The students are informed about the criteria of the assessment:  
 
 Assessment criteria  Weighting  

Task fulfilment (relevance, number of words, deadline met) 5% 
Evidence of the ability to identify the learners’ difficulties 

appropriately  
5% 

Evidence of the ability to suggest appropriate teaching strategies 10% 

Total 20% 

 
The inclusion of the unit “Catering for Special Educational Needs” into 

the training of English language teachers is hard to overestimate. To some of 
students it’s been for the first time they encounter this important aspect of 
their future profession. They confess they feel much more confident in 
dealing with and understanding the notion of special educational needs.  
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