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WOULD-BE REHABILITATION TEACHERS TRAINING TO WORK
IN PUPILS’ INCLUSIVE EDUCATION AT EDUCATIONAL ESTABLISHMENTS

The article deals with the process of modelling of would-be rehabilitation teachers training to work in pupils’inclusive
education at educational establishments. Its basic idea includes growth of the effectiveness of the process, its organization
in order to meet the requirements of modern society. The structural components of the model contain the following:
purpose, tasks, approaches, principals, contents, methods, forms, technologies and result. The fact that each of the
components performs its function was demonstrated: the purpose of pedagogical process denotes its final result (would-
be rehabilitation teachers training), the tasks detail the main purpose of the pedagogical process (students’ formation
of evaluative and motivated attitude to pedagogical activity when the coeducation of children with typical development
and disorders exists, the formation of general and special knowledge system to realize inclusive education; mastering
necessary complex of pedagogical skills and abilities for qualitative children education taking into account specific
features of their mental development and individual educational needs, etc.), approaches (systemic, personally oriented,
activity-oriented, inclusive, of competence and integration approaches) and principals (general pedagogical, special),
stages to describe basic tendencies of the purpose achieving (information-oriented stage — motivation sphere forming;
quasi-professional — cognitive sphere forming, activity-oriented stage — developing of activity-oriented sphere of students’
readiness of pupils inclusive education), the content shows the total experience that promotes achieving the set purpose in
accordance with the tendencies; methods and tools are denoted to transfer and reproduce the content; while consolidating
other components of the process, the forms specify the activity of educational process subjects (traditional, innovative);
technologies that we highlight to be a separate component, are an instrument to form would-be rehabilitation teachers’
professionally important skills that are necessary to organize rehabilitation and pedagogical process (the technology
of corrective and rehabilitation work, game technologies, the technology of the formation of productive professional
behavior, ICT); the result provides for achieving the set purpose (obtaining high level of would-be rehabilitation teachers
readiness to work in pupils’ inclusive education). The key model element is shown as system producing contacts that
promote the elements relations to be a united integral formation.
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NIATOTOBKA MAMBYTHIX YYUTEJIB-PEABLIITOJIOTIB 10 POBOTH
B YMOBAX IHKJIIO3UBHOI'O HABYAHHA YUYHIB Y 3AKJIAJTAX OCBITH

Y emammi npoananizoeano npoyec po3pobnenns mooeni nio2omosxu Maubymuix yuumeinie-peadiiimonocie 00 pooo-
M 8 YMOBAX IHKIIO3UBHO20 HABUAHHA YUHIB Y 3AK1A0AX 0C8IMU, OCHOBHOIO i0€€i0 AKOI € Ni08ULeHHs eqheKMUBHOCTI Ybo-
20 npoyecy, npusedents 020 y i0N0GIOHICIb 00 8UMO2 CYYACHO20 cycninbemaa. CmpyKmypHUMU KOMIOHEHMAMU MOOe-
T BUBHAYEHO: Meny, 3a80aHHs, NIOX00U, NPUHYUNU, 3MICM, Memoou, (opmu, mexnonoe2ii i peytomam. 3’sco6ano, wjo
KOJICeH 3 YUuX KOMNOHEHMIB GUKOHYE CE0I0 (DYHKYII0: Mema nedazo2iuno2o npoyecy GU3HAYAE KiHyegull pe3yibman neod-
20214HOI 83a€MOOTT (NI020MOBKA MAIOYMHIX YyUUmenie-peadinimonozia), y 3a60aHHAX KOHKPEMU308AHO NPOGIOHY Memy
neodazoziunoi OisAIbHOCMI (POPMYBAHHS Y CIMYOEHMI8 YIHHICHO-MOMUBAYILIHO20 CMABLEHHS 00 Neda2o2iuHol OiANIbHOCI
8 YMOBAX CNIIbHO20 HABYAHHSA Oimell 3 MUNOBUM I NOPYULEHUM PO3BUMKOM, (DOPMYBAHHS CUCTNEMU 3A2ANbHUX | Cneyiab-
HUX 3HAHb 0J18 peanizayii iHKII03UBH020 HABUAHHS, 0BONLOOIHHA HEOOXIOHUM KOMNIEKCOM Neda2ociyHux YMIiHb | HABUYOK
0J151 AKICHO20 HABUAHHsL OImell 3 YPAXY8AHHAM 0COOIUBOCMEl NCUXOPIZUUHO20 PO3GUMKY MA [HOUBIOYANIbHUX OCEIMHIX
nompeb yurie mowjo), nioxoou (CUCmemHuil, 0COOUCMICHO-OPIEHMOBAHUN, OISLIbHICHUL, KOMNEMEeHMHICHUL, IHmezpayii-
HULL, IHKIFO3UGHULL) | NPUHYUNU (3a2ATbHONE0A202TUH I, CReyiaibHi), emani NPUHa4eHi OJisl 8UsI61eHHSA OCHOBHUX HANPIMIG
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docsienenHs memu (IHQOPMAYiliHO-OPIEHMOSHULL eman — POPMYBAHH MOMUBAYIUHOIL chepu, Keasinpogheciinui eman —
dopmysanus KoecHIMUBHOT cghepu,; OIANbHICHUL eman — Po36UMOK OisIbHICHOI cghepu 20MOBHOCMI CIYOEHMI8 00 THKIIO-
3UBHO20 HABUAHHA YUHIB), 3MICM 8i000padcae HaKonudeHull 00C8io, AKULL npu nepedadi cnmyoeHmam 003680J€ 00CAmuU
nocmasieHoi memu 8i0n068iOHO 00 OOPAHUX HANPAMIB, MeMOOU i 3acodU CyHCamsb 015 nepeodadi i BiIOMBOPEeHHs 3MICIY;
opmu, 06 €OHYyIOUU IHULL KOMROHEHMU NPOYECY, BUZHAUAIOMb OISIbHICMb CY0 '€Kmie 0Cc8imubo20 npoyecy (mpaouyiimi,
IHHOBAYIUHT); MEXHON02IL, SIKI HAMU GUOLIEHI SIK OKPEMUl KOMIOHEHM, CILYAHCAMb IHCIMPYMEHMOM (QOPMYBAHHS Y Maulbym-
HIX yuumenis-peadinimonozié npopecitiHo 3Hauyuux yMinb, HeOOXIOHUX 05l Op2aHizayii peabinimayiiHo-nedazoeiuHo2o
npoyecy (mexHonoeis KopekyitiHo-peadirimayiunoi pobomu, iepoei mexHono2ii, mexHon02is opMysants NPOOYKMUEHO!
npogeciiinoi nosedinku, IKT); pesyremam nepeobauae O0ocscHeHHS NOCMABLEHOI Memu (OOCASHEeHHS BUCOKO20 PIBH:
20MOBHOCMI MANOYMHIX Yuumenig-peabinimono2ie 00 pobomu 6 yMo8ax iHKIO3UEHO20 HABYAHHA YUHi8). Bcmanosneno,
o 00608 I3KOBUM €IEMEHMOM MOO€I € CUCMEMOMBIPHI 36 SI3KU, U0 CRPUSIIONb 83AEMOOIT eleMenmis K cOUH020 Yinoeo
YMBOpenHs.

Knrouosi cnosa: mooens, niocomoska, MauOymui yuumeni-peaoinimonocy, IHKI03UGHe HA8UAHH S, YUHI 3aK1A0i8 0C8ImiL.

Problem solving. The study role while using
the model includes the opportunity to get certain
characteristics of the original on simpler object
and use it when there objective difficulties to work
directly with the original appear. The basic purpose of
pedagogical modelling is obtaining new pedagogical
knowledge about the object. It actually determines all
requirements of every certain model.

Analysis of recent researches. The following
scientists describe the problem of modelling in general,
and pedagogical process modelling particularly
(A. Ivanov, 2010, Y. Kkanyscheva, 2002, K. Kuzmov,
2004, 1. Tymofeieva, 2004, 1. Khafyzullina, 2008,
Y. Shumylovska, 2011, N. Yakovleva, 2002 and
others). They denote modelling as a primary stage
of pedagogical projecting, and as purposes (general
idea) treatment of pedagogical systems organization,
of processes or situations and main variants to achieve
them.

Taking into account the upper mentioned
information, we define modelling as experimental
and applied research aiming at: describing the system
behavior of complex rehabilitation of the children
with special educational needs at inclusive education;
motivating and explaining the process of would-be
rehabilitation teachers training to work with pupils
with special educational needs at a general secondary
educational establishment.

The aim of the article is to organize the model
of would-be rehabilitation teachers training to
work in pupils’ inclusive education at educational
establishments and justify its components.

The main material. Any resear ch definitely
raises the problem of forming the rules which prove
the organization of a qualitative model.

The main idea while modelling would-be
rehabilitation teachers training to work in pupils’
inclusive education at educational establishments
includes the organization of the model that could
provide the growth of the process effectiveness, its
correspondence with the demands of modern society.
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In accordance with general conception of the
modelling structure, the model components are
described as following: methodological and purpose-
oriented (purpose, tasks, approaches, principals);
content and operative (stages, content, forms,
methods, technologies); diagnostic and resultative
(diagnostic instruments, criteria, levels, result) blocks.

The important model block of system forming
implies methodological and purpose-oriented one. It
includes a purpose as a perfect prototype of the result
of model functioning, approaches, principals. All they
direct pedagogical activity and the whole educating
process on achieving pedagogical aims in accordance
with regularities of the educational process.

The aim of modeling is would-be rehabilitation
teachers training to work in pupils’ inclusive
education.

The main tasks provide the following: forming
students’ evaluative and motivated attitude to
pedagogical activity when the coeducation of
children with typical development and disorders
exists; organizing general and special knowledge
system to realize inclusive education; mastering
necessary complex of pedagogical skills and abilities
for qualitative children education taking into account
specific features of their mental development and
individual educational needs; obtaining practical
experience and communication at inclusive
education by optimal combining reproductive and
active teaching methods; earning the possibility to
analyze personal educational, quasi-professional and
professional activity and needs in professional and
personal development.

While modelling, we followed the next
methodological approaches: systemic, personally
oriented, activity-oriented, competence-oriented,
integrative, and inclusive.

Systemic  approach (Y. Petrova, 2008,
I. Tymofeieva, 2004) provides inclusive education
in rehabilitation and pedagogical activity within
the system of professional functions. It implements
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students conditions for both forming the ability to
integrate necessary knowledge, skills and abilities
in professional activity, and for the development of
personal professionally important qualities.

Personally oriented apprroach (Z. Leniv, 2014,
Y. Shumylovska, 2011, Y. Hlushko, 2004, K. Kuzmov,
2004, L. Moiseieva, 2004, Y. Petrova, 2008) is
determined by scholars as teacher’s concentration on
the integral personality, care the development not only
of his intelligence, civil feeing of responsibility, but
the mental and spiritual personality having emotional,
aesthetic, creative abilities and opportunities to develop.

Activity-oriented  approach (Y.  Hlushko,
2004, M. Zakharchuk, 2013, Y. Kanyscheva,
2002, Z. Myschenko, 2000, I. Khafizullina, 2008,
Y. Shumylovska, 2011) comes out of the interpretation
of the sense of would-be rehabilitation teachers
training to work in pupils’ inclusive education and
its rehabilitation and pedagogical activity, successful
realization of the approach in the practice of pupils’
with special educational needs studying based on
teacher’s realizing specific features of cognitive
activity and emotional and volitional sphere of these
pupils. They are characterized by low cognitive
activity, insufficient formation of practical skills and
conceptual case in accordance with the pupil’s age, as
well as weakness of volitional instructions. Activity-
oriented approach provides active impact on pupils’
mental development and provides using potential
abilities of every child correctly.

Today in pedagogy there exists a competence-
oriented approach in the sphere of general,
inclusive education in particular (N. Harashkina,
2004, 1. Khafizullina, 2008, L. Davydova, 2007,
O. Hnoievska, 2016, V. Krupa, 2014, A. Fastivets,
2013 and others). According to the scientists it
describes professional competence as integral
personal professional feature that proves the would-be
rehabilitation teachers to work in pupils’ inclusive
education within the work status.

In accordance with society social order the
education system proposes children with special
educational needs to study at special (inclusive)
classes (integrative approach) and to study in one
class together with the children of no disorders
(inclusive approach).

The society new interpretation of people with
disorders appears to be a precondition to approve the
inclusive approach (K. Hudz, 2018, M. Liubymoyv,
2010, N. Semaho, 2010). Inclusive approach proves
that there is no need to adapt children with special
educational needs to the existing requirements
of standard school, but reform general secondary
organizations and search for other approaches for
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teaching the children: inclusion means that on equal
terms everybody participates in both educational
and social communication. Now it’s the time for the
system to change in order to adapt to the needs of
children with special educational needs.

The basis for inclusive educational form includes
the idea to accept the personality of a separate pupil.
Thus studying is to be organized in order to satisfy
desires of every child with special educational needs.
It accentuates personalization of education, design of
personal educational program (Liubymov, 2010: 28).

Inclusive education is not obligatory for children
with special educational needs. At the same time the
education let a child with special educational needs
save his usual social environment to the maximum.
Early socialization has a positive influence on
the personality formation of children with special
educational needs and their adaptation in the real
life. Inclusive education promotes some children
visiting the nearest school, staying in contact with the
family, as it usually happens when the child studies
at special school. Thus, parents have the opportunity
to educate the child in accordance with personal life
instructions. Inclusive education is a form of studying
children with special educational needs that is not
to substitute traditional forms of effective help the
children with disorders that have been organized and
are being developed in the field of special education.
The true inclusion does not contrast but connect two
educational systems — general and special, intruding
the boards penetrating (Liubymov, 2010: 29).

In our study we define the principals that are
divided into the following groups: general pedagogical
(of humanization, inter disciplinary, complexity,
scientism and accessibility, systemic and consistency,
practical education direction, flexibility and diversity),
special (of corrective and compensative education
direction, optimal correlation of word, demonstrative
and practical educational methods, continuity of
rehabilitation instruments, freedom of activity types
choice, principal activity).

The formed model includes three stages of
providing the effectiveness of the study: information-
oriented stage — motivation sphere formation; quasi
professional stage — cognitive sphere formation;
activity-oriented stage — development of activity
sphere of students’ readiness for pupils’ inclusive
education.

Information-oriented stage (the first year) is being
modelled on the basis of two directions (personally
professional needs, person’s professionally oriented
activity) and students’ personal qualities (intellectual,
communicative and  perceptive  capabilities;
psychological and physiological abilities).
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Peculiarity of this stage implies students’
comprehension of the important fact when children
with special educational needs are involved in the
society, evaluative and motivated attitude to the
problem of qualitative and available education for
them is formed, when they approve the right to
choose the way to get education, approve inclusive
education to be the most appropriate and effective for
children with special educational needs socialization,
the knowledge and experience of cognitive activity
on the variants to organize this educational type
abroad and in Ukraine are obtained. The sources
for information organizing include materials on
social studies, interviewing, analysis of periodicals,
statistics on structure functioning of rehabilitation
and pedagogical work.

This stage involve complex of instruments,
forms, methods, and sets up conditions for
mastering ‘rehabilitation knowledge’. They are
lectures, seminars which presents the use of folding
reproductive methods and means of active studying:
discussion, round table, game diagnostics, game
modelling, problem studying character that provides
organizing educational environment in the direction
of would-be teacher’s effective mastering the
means of rehabilitation and pedagogical activity. It
also includes the knowledge to be realization and
actual that is necessary for effective second stage
organization. It is the work in small groups that is
used at seminars promoting students’ activity.

The second stage of forming of would-be teachers’
readiness for rehabilitation and pedagogical work
with children with special educational needs is known
as quasi professional stage. It is to be implemented on
the second-third studying years of higher education
applicants. This stage provides students’ application
of the knowledge got at the previous stage while
modelling would-be professional activity at
inclusive education, mastering skills of constructive
communication and reflexing personal cognitive and
quasi professional activity, experience of the practice
at the conditions that model would-be professional
activity, and the analysis of personal educational
and quasi professional activity in terms of inclusive
education training.

The second stage includes the analysis of the
structure elements of rehabilitation environment,
revealing connections between them, defining
relationships of the system and the environment,
optimal number of social partners; studying the body
of partners’ organizations, implementing the object’s
certification — the status of children with special
educational needs rehabilitation environment in order
to get accurate data on quantitative and qualitative
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structure’s parameters that influence its functioning
and development.

In order to realize the tasks of the stage the
lectures, seminars, practical lessons and the following
active studying methods are provided: non-imitative
(discussion, tasks of research character) and imitative
(analysis of certain situations and solving pedagogical
tasks; situational role-playing that are described as
modelling the situations of variable and professional
behavior).

Activation of students training is presented in
the conditions of correlation, complementarity of
rehabilitation situations — self-rehabilitation at the
expense of the restoration of teacher’s capabilities for
artand communication thatare ofpositive effectiveness
(empathy, tolerance). These situations are formed on
the basis of the use of active studying forms: game
therapy, role-playing games, art-therapy techniques,
etc. Here one may conduct the cycle of theoretical
seminars in order to train would-be teachers to realize
the necessity to recognize oneself differently as a
specialist, recognize one’s relationships with children,
parents, authority, and be inner ready to support the
idea of inclusive education as a value. Individual
consulting with a psychologist and teachers are held.
They help students in self-perception and formation
of individually active programs of self-improvement
and professional development.

The second stage is considered to be significant
while forming teacher’s readiness to rehabilitation
and pedagogical activity because this stage is known
by its activity ‘applying’, acquiring valuable and
final character, its further effective organization that
brings satisfaction on practice. That actually makes
one of the forming indexes of its readiness to pupils’
inclusive education.

The third activity-oriented stage reports on the
development and applying formed in students practice
and research skills. The biggest effect on the stage is
to be reached in pedagogical practice in real inclusive
education. Thus, today it is difficult to perform that
because of its weak spread in general secondary
schools, we suggest highlighting appropriate aspects
in pedagogical practice during the fourth year of
studying, as well as organizing introductory school
practice at inclusive classes and schools.

It is the stage of practical actions that include
developing and realizing plans of rehabilitation and
pedagogical work, holding medical psychological and
social consultations; providing for the motion from
management subject’s and object’s needs to the certain
result within achieving the aim in integral and functional
system of reasonably interactive elements (subjects,
norms, technologies, managing mechanisms).
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Tasks realization of the stage contains the use of
practical tasks and the tasks of research character
that are performed by students while school practice.
They include the following: study of problem state
in a certain general secondary school; tasks aimed at
diagnosing group’s formation that embodies children
with special educational needs (it may happen on
individual studying form) and their roles in the
group; studying personalities of the pupils, their
embodiment in the group; developing the program of
more effective embodiment of the children into the
class’s educational and educative process; forming
the conditions under which inclusive education is
possible at general secondary school.

Moreover, extra curriculum activities (defense
of course and qualification papers, participation
in scientific and practical conferences) have a
big potential to solve the tasks of the third stage
(Khafizullina, 2008: 122).

In model’s content and operative block the certain
content of would-be rehabilitation teachers training
to inclusive education of children with special
educational needs is reflected — it includes the system
oftheoretical, applied and methodological knowledge;
constructive, projecting, communicative and gnostic
blocks of the skills that are aimed at forming valuable
attitude and professional development in the sphere
of inclusive education.

Content forming of would-be rehabilitation
teachers training in inclusive education of children
with special educational needs requires certain
sources and forming factors of the content. The former
contains social experience, activity types, regulations
knowledge of mastering, teaching methods, teaching
instruments, teaching forms, certain conditions (micro
conditions) of the educational establishments where
educational process is performed, sense of teacher’s
dialogue. One may denote society needs and purposes
it sets for studying to be the factors that influence
content formation. Being the instrument to implement
educational aims, the content is to reflect both current
and perspective society needs, as well as of certain
people. They are the needs that mostly form the content
and its embodiment into the programs of educational
establishments of different types and levels. To a large
extent these social needs denote an important direction
of the content search and construction of would-be
rehabilitation teachers training to inclusive education
of children with special educational needs.

Operative component of the model’s content and
operative block includes the use of teaching methods,
forms and technologies, as well as the process
regulating that is oriented on qualitative would-be
specialists training.
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While teaching, both traditional and the forms
based on activity-oriented approach are used:
role-playing, business games, practice, contents,
Olympiads, conferences, students’ participation in
researches (Maliarchuk, 2015: 261).

In order to realize the study purpose we suggest
using the following teaching forms: lectures
(traditional, problem, lectures-discussions), seminars
(work in small groups), practical lessons (trainings,
solving pedagogical tasks), and extra curriculum
students work (research works, conferences, etc.),
school practice. Elements of problem learning were
used in students’ experimental teaching within the
problem lectures, seminars-discussions, and the
method of imitative modelling.

Besides that in students’ experimental teaching
different types of self-study work were widely
implemented. The students were introduced the
following types of work: selection of pedagogical
sources, abstract formation, comparison of different
views, approaches to the problems of development
of children with special educational needs;
generalization and systematization of the knowledge
obtained from different sources; selection of
arguments, facts that reflect different opinions on the
problems of the children’s development, studying and
teaching; acquaintance of teachers work experience
in the sphere of rehabilitation and pedagogical work;
accomplishment of creative projects.

In educational process there were used three
groups of technologies: technologies connected
with the optimization of student’s attitude to his
personality and the other people; technologies aimed
at humanizing the correlation between would-be
rehabilitation teachers and children with special
educational needs; technologies connected with
children’s with special educational needs formation
of the ability to interact.

The first group of technologies is aimed at
correlation forming with other people and creating
special teacher’s attitude type to himself and the
others, organizing the conditions for self-perception
of teacher personality; framing the preconditions for
teacher’s comprehension of his personal pedagogical
protections; developing abilities for overcoming
stereotypes in pedagogical activity; promoting
realization of one’s personal egocentrism; helping
develop patient attitude to children, strange view, etc.

Technologies of the second group are designed
to help would-be teacher develop the ability to
build relationships with children on the personal
basis. Moreover, they are aimed at optimizing
intercommunication of all pedagogical process
participants.

AKTyanbHI mMTaHHS rymaHiTapHmx Hayk. Bum 50, 2022
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The third group of technologies is of children
with special educational needs forming the ability for
interaction. They include: technology of corrective and
rehabilitation work, game technologies, technology to
form productive professional behavior, ICT.

The final element of the model implies diagnostic
and resultative block that is of diagnostic tools,
criteria and levels of would-be rehabilitation teachers’
readiness to work in inclusive education.

Within this block the selection of criterion and
diagnostic materials is held. They are necessary for
monitoring and dynamics of the forming would-be
rehabilitation teachers’ readiness to work in pupils’
inclusive education. Ensuing the set tasks, the following
criteria and indexes of would-be rehabilitation teachers’
readiness to work in pupils’ inclusive education are
described: personally evaluative and motivated,
cognitive competence and intelligent, operative
practical and activity-oriented. The next levels are also
outlined: high, medium and low.

Diagnostic block comprises the existence of tools
to measure the forming level of the ability to perform
professional actions in inclusive education. It may
be presented in forms of tests, cases, pedagogical
tasks, etc. Control and evaluation of creative results
of pupils in inclusive education is of extra importance
for would-be teachers to work with the children.

Result of the realization of the developed
model lays in achieving high level of readiness of

...............................................................................

would-be rehabilitation teachers to work in pupils’
inclusive education at general secondary educational
establishments.

Conclusions. In the study the model of would-be
rehabilitation teachers training to work in pupils’
inclusive education is developed. Its main idea is of
raising its effectiveness, correlating it with modermn
society requirements. The structural components of
the model are: purpose, tasks, approaches, principals,
content, methods, forms, technologies and the result.
Each of the elements performs its functions: purpose
of pedagogical process denotes the final result of
pedagogical interaction; approaches and principals are to
describe main trends of the purpose achieving; the tasks
detail the leading purpose of pedagogical activity; content
reflects accumulated experience that while rendering
students, promotes achieving the purpose in accordance
with the chosen directions; methods and instruments
work for transforming and reflecting the content; forms
with the other components of the process determine the
activity of the educational process subjects; technologies
which we differentiate as a separate element, serve as
an instrument to form professionally important skills
in would-be rehabilitation teachers training that are
necessary for rehabilitation and pedagogical process
organization; the result comprises achieving the set
purpose. Systemic formative connections that promote
elements correlation as a single unity are an obligatory
element.
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