
Support to teachers’ professional development in Ukraine and England: 

evidence from TALIS survey 
Introduction 

Modern European educational society shows a great interest in the policy of 
supporting future teacher's professional development. The period of initial teacher's 
professional socialization is recognized as the most stressful because it is associated 
with the transition to a new system of social relations. 

In the process of future teacher's professional development, qualified teachers 
should support young teachers, because they do not have an experience, the knowledge 
of human nature, skills of self- organization and self-regulation. 

It is very important to know the teachers’ needs in professional development for 
helping them to solve difficulties, which will appear in their professional life, to expand 
and extend their knowledge and skills, obtained during their training at the university 
and provide a basis for constant professional development. 

In our view, a comparative analysis of the needs of Ukrainian and English 
teachers in their professional development might be important since in Ukraine the 
issue of teachers' professional development has been investigated, but there is still 
much to be considered. Thus, it will be useful to address the foreign experience in such 
a question, especially to the experience of Great Britain where teachers continuous 
professional development is of top priority.  

Our conclusions according to the needs of Ukrainian and English teachers in 
their professional development help to show some key points to consider and to adapt 
the experience of English teachers' professional development to Ukrainian context. 

Methods 

The comparative analysis is based on the evidence received from the Teaching 
and Learning International Survey (TALIS) conducted in Ukraine and England. 

In England, the Organisation for Economic Co-operation and Development has 
conducted TALIS in 2013 and 2018; nevertheless, we rely on TALIS 2013 data as they 
have already been open for researchers. School principals and teachers provided 
information about issues such as the professional development they have received; their 
teaching beliefs and practices; the review of teachers’ work and the feedback and 
recognition they receive about their work; and various other workplace issues such as 
school leadership and school climate [2]. 

In Ukraine, the Ukrainian Educational Research Association conducted the 
survey based on TALIS methodology in 2017. The aim of it is to study the educational 
environment and conditions of teachers' work: identification of teachers' training and 
professional development, studying the nature of school's culture, analysis of values 
and professional ideas of teachers, etc [4]. 

 Ukrainian and English teachers received questionnaires with similar questions. 
We realize that these two surveys were conducted in different years, but the problem of 
teachers' professional development is still in the focus of attention and the results can 
serve for defining the tendencies for teachers’ professional development in England and 
Ukraine, thus providing some information to take into account in Ukrainian teachers’ 
professional development programmes. 

Results  

The comparative analysis is based on the information received from answering 
the following TALIS questionnaires items: 

1. Do new teachers at this school have access to an induction programme? 



2. What structures and activities are included in this induction programme? 
3. Do teachers at your school have access to a mentoring system? 
The question about induction programmes concerned schools where they were 

provided and teachers who participated in them. The table below demonstrates the 
percentage of Ukrainian and English teachers who work in schools with induction 
programmes as well as the percentage of teachers who had an induction in their first 
year (see Table 1). 

As we see from Table 1, in England 99% of teachers work in schools where the 
head reports that there is an induction programme, either for all new teachers to the 
school or just for teachers who are new to teaching. This situation reflects the legal 

requirement that ‘statutory induction’ for teachers takes place in Local Authority 
maintained schools [4].  

As for Ukraine, 93% of teachers work in schools where the head reports that 
there is an induction programme. 

According to the data Table 1, in Ukraine and England, a great number of 
teachers have access to induction programmes (93% and 9% respectively).  

It should be mentioned that there might be some difference in Ukrainian 
teachers’ understanding of what mentoring and induction are. As the UERA members 
who conducted the surveyed mentioned, there were many questions from the surveyed 
about the mentor’s functions and they connected it to the teacher supervisor who is 
traditionally assigned for new teachers at school (interview with Ukrainian researchers 
who conducted Teaching and Learning International Survey not published). 

No official documents are regulating the supervisor's work in Ukraine. Neither 
their work is credited or paid for. It is more a voluntary additional function performed 
by more experienced teachers. As for induction programmes Ukrainian teachers are 
introduced to them through primary socialization programmes that is a set of activities 
targeted to notice a teacher to induct them to their profession, presenting them their 
principal functions, school traditions and routine. 

Also, we can mention that in England 76 % of teachers had an induction in the 
first year, but in Ukraine 66,7 % had it. To compare Ukrainian and British results, we 
can say, that it is only 10 % of divergences in this issue which demonstrates that notice 
teachers’ professional socialization is in the focus of attention in both countries. 

Table 1. Percentage of teachers in Ukrainian and British schools with 
induction programmes 

Percentage of teachers England Ukraine 

in schools with induction 
programmes 

99 * 93 ** 

who had an induction in the first year 76* 66,7 ** 

       * data is taken from TALIS 2013 
       ** data is taken from UERA survey 2017  

 
The second question concerned activities which were included in the induction 

programme. It sought information about particular activities included in the induction 
programmes, namely: 

- courses/workshops; 
- mentoring and/or peer observation and coaching; 
- conferences/seminars; 
- individual or collaborative research; 



- observation visits to other schools; 
- qualification programme; 
- observation visits to other organizations. 
In the TALIS questionnaire, the list included both formal and informal activities, 

and the conducted research provided us with the information that can be used in 
comparing Ukrainian and British situation in such an issue. 

The survey results demonstrate that the professional development activities that 
are the most popular with Ukrainian teachers are education conferences or seminars 
(where teachers and/or researchers present their research results and discuss 
educational issues). 86,4% of Ukrainian teachers reported their participation in 

educational conferences and seminars. In Ukraine, those surveyed might mean any 
gathering where educational issues are discussed which do not imply either prior 
preparation or presenting the research carried out by the teachers [3], which is quite 
different from England. 

The received data show that 65.4% of Ukrainian teachers participated in some 
courses or workshops (e.g., on the subject matter or methods and/or other education-
related topics) which in the average took them 10.6 days. 

As reported, mentoring and/or peer observation and coaching, as part of a 
formal school arrangement are practised by 67.9% of Ukrainian teachers. As mentioned 
above, less than a quarter of Ukrainian teachers work as mentors which may mean that 
such a high percentage is demonstrated due to active peer observation at Ukrainian 
schools. It is proved by the fact that 69,6% of Ukrainian teachers report participating in 
observation visits to other schools. 

In this aspect, the data received from Ukrainian teachers about their participation 
individual or collaborative research raise a considerable interest. 

In Simon Borg’s «Conditions for Teacher Research» (Borg, 2006) one of the key 
characteristics of teachers’ research is making its results public. Owing to the fact that 
Ukrainian teachers rarely have results of their researches published. We have a question 
concerning a high percentage of teachers engaged in individual and collaborative 
research in Ukraine (55,9 %) and believe that this requires further research. 

Another issue that requires an additional comment is the high percentage of 
Ukrainian teachers who mentioned that they participate in qualification programmes. 

The fact is that higher education in Ukraine is becoming more egalitarian. That means 
that the entrance requirements are getting lower and tuition fees are quite affordable, 
thus the considerable number of teachers get their second University education.  

Not many Ukrainian teachers participate in observation visits to other premises 
(20,2%) or in in-service training courses organized by business, public organizations, or 
non-governmental organizations. 

As for England, the survey results demonstrate that the professional 
development activities that are the most popular with British teachers are courses and 
workshops (where teachers and/or researchers present their research results and 
discuss educational issues) (75 %). 

Broadly speaking, the activities most commonly reported in England are:  
courses and workshops, mentoring, peer observation and coaching, conferences and 
seminars, etc. It should be noted that participation in courses and seminars, mentoring, 
observation and coaching (57 %) is more frequently reported in England and going to 
observations visits to other organization reported less frequently (7%) [4]. 



29% of British teachers reported their participation in educational conferences 
and seminars, 27 % in Individual or collaborative research. 

Also, teachers in England take part in observation visits to other schools, it is 
only 20 % and 10 % take some qualification programmes. 

According to the Table 2, we can mention that in Ukraine and England there are 
similar professional development activities with conferences and seminars as the most 
frequent ones in Ukraine and courses and workshops as the most practised in England. 
A great number of teachers take part in them. 

Table 2. Percentage of Ukrainian and British teachers reported participation in 
different types of CDP 

Types of CDP England Ukraine 

Courses/workshops 75* 65,4** 

Mentoring and/or peer observation and 
coaching 

57* 67,9** 

Conferences/seminars 29* 86,4** 

Individual or collaborative research 27* 55,9** 

Observation visits to other schools 20* 69,6** 

Qualification programme 10* 43,8** 

Observation visits to other organisations 7* 20,2** 

       * data is taken from TALIS 2013 
       ** data is taken from the UERA survey 2017  

 

Thus, a few issues drew our attention, these are: a high percentage of Ukrainian 
teachers participating in conferences and seminars (93%) which is much higher than 
that in England (29%), a high percentage of Ukrainian teachers who reported mentoring 
and/or peer observation and coaching as widely practiced forms of professional 
development. 

There is a certain discrepancy in the data if we compare the results with those 
received in teachers answering the question about their being mentored and acting as 
mentors. 

The table below demonstrates the percentage of Ukrainian and English teachers 
in schools with mentoring systems, who have mentors, and who act as mentors (see 
table 3). 

In England, 19 % of teachers confirmed that they have been mentored and  31 % 
acted as mentors. 

In Ukraine 15,9 % of teachers said that they have been mentored, 25,8 % acted as 
mentors, which casts some doubt on Ukrainian teachers being consistent in providing 
information. Anyway, if we sum up the percentage of teachers presenting both 
categories (being mentored and mentoring) we will get 44,4 % which is considerably 
less than 67,9 % reported by teachers about participating in mentoring and coaching as 
part of their continuous professional development. 

To compare Ukrainian and British results, we can say, that Ukrainian and British 
teachers have no considerable problems with access to a mentoring system, both have 
an opportunity to improve their professional activity. 

Table 3. Percentage of teachers in schools with mentoring systems, who have 
mentors, and who act as mentors 

Percentage of teachers England Ukraine 

being mentored 19* 15,9** 



acting as mentors 31* 28,5** 

 * data is taken from TALIS 2013 
 ** data is taken from the UERA survey 2017  
 

Discussions 

After the TALIS comparative analyses of some aspects of teachers’ professional 
development in Ukraine and England, we have noticed that: 

 the main activities in teachers’ professional development in Ukraine and 
England go under some names but might be understood differently by 
teachers; 

  since Ukraine has been rather passive as to participating in international 
surveys, Ukrainian teachers do not demonstrate a high culture of 
participating in the surveys which can be seen from considerable 
differences in their answers. 

 Thus, the main focus of attention to be taken into account is raising the teachers’ 
awareness of what mentoring is and what forms and functions are meant by it.  

The new Conception of Pedagogical Education Development in Ukraine takes 
into account both pre-service and in-service teachers’ education [5]. It is presented as an 
internship period. According to the above-mentioned document, novice teachers work 
under the supervision of experienced teachers.  

In England, teachers who are authorized to work as mentors undergo special 
training. Their work has a legislative background and is regulated by the National 
Standards for school-based initial teacher training mentors [2]. 

Conclusions 

For the efficient supporting teachers’ professional development in Ukraine, it is 
necessary that mentoring should gain the appropriate background in the form of 
national standards and mentor’s practical document kit. The next thing to do is to 
develop the practice of teacher conducting classroom research with further sharing the 
results with educational researchers and practitioners at conferences and seminars. And 
finally, the practice of evidence-based on educational policies should be broadened as 
developing teachers' survey culture might bring teachers' continuous professional 
development up to standard. 
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