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seems to be very beneficial in this area, as it can increase joy and confidence 
while lowering anxiety. 

Importantly, language teachers should select songs with positive lyrics in 
order to lower the affective filter, and Fisher’s (2001) study supports this idea. 
In the Fisher (2001) study, the two classrooms that used music began each day 
with a group song that had a positive message, such as having good self-
esteem. In observation notes, Fisher remarked that students in those 
classrooms seemed more excited about learning English than did students in 
the nonmusical classrooms. Statistical analysis at the end of the study 
revealed that those students in musical classrooms actually did acquire more 
English. 

Fisher (2001) and Quast (1999) specifically investigated the effectiveness 
of music for language learning, and both researchers found that music 
positively affects language acquisition. In Fisher’s study, besides beginning 
each day with an opening song, students in musical classrooms learned 
spelling words taken from songs and read stories that were set to music. The 
positive results of this study suggest that actively using music to learn 
language is a useful way for EFL teachers to incorporate music into their 
curricula. 
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IMPROVING READING COMPREHENSION  
OF SECONDARY SCHOOL STUDENTS 

Ilona Boichevska, Liudmyla Veremiuk (Uman, Ukraine) 

Reading comprehension is “the process of simultaneously extracting and 
constructing meaning through interaction and involvement with written 
language” [6, p. 11]. In the development of students’ reading skills, many 
factors are involved. This research has focused on student’s critical individual, 
family, and teacher factors which are related to students’ reading 
comprehension.  

A number of studies have corroborated that students’ reading motivation 
is a key factor associated with their reading performance. For those who 
struggle to read, there is a risk that the main purpose of being able to read 
becomes lost. The desired outcome is that children not only can read, but 
want to read. For this reason, reading needs to be motivating and meaningful. 
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Guthrie and Cox (2001) argued that motivating factors can affect reading 
frequency and engagement, which in turn influence comprehension [4, p. 285]. 
According to the self-determination theory, motivation can be categorized as 
autonomous and controlled motivation. The two types of motivation lead to 
different outcomes, with autonomous motivation tending to yield more positive 
outcomes. Research in primary education found that students’ autonomous 
reading motivation is positively and significantly related to their reading 
comprehension [3, p.1011]. Researchers indicate that family socio-economic 
status can be a key predictor of reading comprehension and is positively 
correlated to their reading achievement. Students from socio-economically 
disadvantaged families tend to be enrolled in schools with poor resources, such 
as low teacher quality and poor teaching and learning facilities.  

Scientists also emphasize the important role of teacher’s qualification and 
experience in reading instruction. Carlisle, Correnti, Phelps, and Zeng (2009), 
for instance, argue that teacher’s knowledge and experience can positively or 
negatively influence students’ reading performance and achievement in 
regular classroom situations [2, p. 458]. Hairrell et al. (2011) further revealed 
a positive significant correlation between teacher qualification and reading 
comprehension [5, p. 240]. Consequently, both teacher qualification and 
experience can have an impact on students’ reading achievement. 

Reading comprehension involves a set of multifaceted and interconnected 
skills allowing students to accurately process and understand text information 
during reading. The processes involved in reading comprehension include, in 
part, focusing on relevant and important information from a passage and 
making connections between that information and prior knowledge. But 
students must also understand the meaning of words as well as integrate the 
many internal connections among important and relevant pieces of 
information within a passage. Several researchers have expanded upon the 
typical definition of comprehension by suggesting that deeper comprehension 
results from students purposefully trying to reach a coherent understanding of 
what a text is about [7, p. 39]. When reading difficult texts, skilled readers use 
a variety of comprehension strategies to build deeper meaning. 

To correspond with a typical reading lesson, comprehension strategy 
instruction can be organized into a three-part framework, with specific 
activities used before, during, and after reading. Before reading, the teacher 
may: motivate students through activities that may increase their interest, 
making the text relevant to students in some way; activate students’ 
background knowledge important to the content of the text by discussing what 
students will read and what they already know about its topic and about the 
text organization while the students may establish a purpose for reading, 
identify and discuss difficult words, phrases, and concepts in the text, preview 
the text to make predictions about its content [1].  

During reading, the teacher may: remind students to use comprehension 
strategies as they read and to monitor their understanding, ask questions that 
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keep students on track and focus their attention on main ideas and important 
points in the text, encourage students to return to any predictions they have 
made before reading to see if they are confirmed by the text. Students may: 
determine and summarize important ideas and supportive details, make 
connections between and among important ideas in the text, integrate new 
ideas with existing background knowledge.  

After reading, the teacher may guide discussion of the reading, ask 
students to recall and tell in their own words important parts of the text, offer 
students opportunities to respond to the reading in various ways. Students, 
with some help from the teacher, may evaluate and discuss the ideas 
encountered in the text, apply and extend these ideas to other texts and real 
life situations. 

Some procedures, such as story maps, story frames can be used to help 
students improve their comprehension of narrative texts. Directed reading 
and thinking activity focuses on reading as a thinking process. Its intent is 
to teach children to make predictions throughout reading. The questioning 
the author procedure involves discussion, strategy instruction, and self-
explanation. It encourages students to reflect on what the author is trying to 
say so as to build a mental representation from that information [7, p. 36].  

Transactional Strategy Instruction (TSI) is a procedure that involves 
teaching students to construct meaning as they read by emulating good 
readers’ use of comprehension strategies. It helps students set goals and plan 
for reading, use background knowledge and text cues to construct meaning 
during reading, monitor comprehension, solve problems encountered during 
reading, and evaluate progress. To accomplish these tasks, students are 
taught to use a set of reading strategies which include: predicting based on 
prior-knowledge activation, generating and asking questions, clarifying, 
visualizing, relating background knowledge to text content, and summarizing 
[1].  

One of the ways of improving secondary school students’ reading 
comprehension is reading aloud. It can allow students to practice the skill of 
expressive reading. However, for some students with reading difficulties, 
being asked to read aloud can be highly stressful.  

So, given the abovementioned, reading comprehension is one of the 
important parts of the study process. The way students perform reading 
comprehension may influence their further knowledge. Parents can cultivate 
their children’s interest in reading and motivation for reading and provide a 
better reading environment for them. In order to help students who are from 
low-income families, their parents and schools should work together to provide 
these students with full support in reading learning. Teachers can improve 
their students’ reading comprehension skills using effective reading strategies 
and instructions. 
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FOREIGN LANGUAGES THROUGH PROBLEM EDUCATION  

Oksana Ivashchenko (Cherkasy, Ukraine) 

Foreign language is often considered to be a non-compulsory, unimportant 
subject in the technical higher educational establishments. Students and 
cadets are not interested in it and don’t realize how they can apply it in their 
future profession. We try to use various methods to make the students and 
cadets interested in the subject and more active during our lessons.  

One of such methods is problem education. The basic idea of problem 
education is that cadets and students get knowledge in the process of cognitive 
activity and don’t receive it directly from teachers. They are involved into the 
process of finding the solution of the problem situation [1]. The main element 
of the problem education is a problem situation – the difficulties of which the 
students are aware of. To overcome them they need to search for new 
knowledge, new "ways of action" [2].  

Problem situations can be used at every stage of the lesson. Learning 
grammar we use the method, connected with the necessity to compare new 
material with the already learned one. Comparison is the basis of any 
understanding and is essential in the development of cognitive activity. This 
method requires the ability to find internal links in the educational material 
and pay attention to the causes of this or that phenomenon. 

When studying tense-forms of English verb, we offer the following tasks: 
1) compare the given sentence and make a conclusion about the difference 
between the Present Continuous and the Present Simple tenses and what 


