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ANALYSIS OF CONCEPTUAL AND CATEGORICAL APPARATUS
OF REHABILITATION TEACHERS TRAINING TO WORK
IN INCLUSIVE EDUCATION

The article presents an attempt to specify conceptual and categorical apparatus of the study. Based on the analysis of
the concepts ‘disability’, ‘incapacity to work’, ‘children’s special needs’, ‘developmental impairment’, ‘maladaptation’,
‘children at risks group’, ‘problem children’, ‘children with anomalous development’, ‘disabled children’, ‘children with
limited abilities’, ‘specific children’, ‘exceptional children’the terms ‘children with special educational needs’, ‘inclusive
teaching’ have been defined more accurately. It has been proved that ‘children with special educational needs’ comprises
children with developmental impairment that leads to limited abilities in their participation in a traditional educational
process. It usually causes their special needs in specific pedagogical help that will overcome these limitations and
obstacles. The article determines the conditions for successfully rehabilitation of children with special educational needs.

Inclusive teaching means organization of specific conditions (individual curricula complex, complex of individual programs,
training manuals, literature) and adequate external conditions (necessary comfort level, specific means of transportation
and organization of adaptable studying room, distant educational instruments, innovative methods and information and
communicative educational technologies) for children with special educational needs in order to adapt to their necessities.

In order to explain the concept ‘would-be rehabilitation teachers training to work in pupils’ inclusive education at
general educational establishments’ the sense of the close terms have been revealed: ‘corrective and pedagogical activity’,
‘rehabilitation and pedagogical activity’. Would-be rehabilitation teachers training to work in pupils’ inclusive education at
general educational establishments is a process of complex organization of teaching and educating impacts. They bring positive
attitude to pedagogical profession, accomplishing the system of views, beliefs, theoretical knowledge and concepts on specific

Seatures of the pupils with special educational needs that are necessary for mastering modes and instruments to work with the
pupils at inclusive education, as well as formation of certain personal qualities that provide stable motivation to the activity.

Key words: maladaptation, children at risks group, disabled children, children with limited abilities, children with
special educational needs, inclusive teaching, would-be rehabilitation teachers training.
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BUKIA0AY BIOOINY CREYialbHOT Ma THKI3UGHOT 0CEImMU

Vmancvroeo deporcagrnozo nedacociunoeo yHisepcumemy imeri Iasnia Tuuunu
(Ymanw, Yrpaina), anytaleo2507@gmail.com

AHAJII3 MOHATIMHO-KATETOPIAJIBHOT O ATTAPATY IPOIIECY
HIATOTOBKHU YYUTEJIB-PEABIJIITOJIOI'IB 10 POBOTH
B YMOBAX IHKJIIO3UBHOT'O HABYAHHA

Y cmammi 30iticneno cnpoby ymounumu kamezopianvHutl anapam 0ocniodcents. Ha ocnosi ananizy nonsme «inea-
JOHICMbY «HENnpaye30amuicmsy, «0coonusi nompebu oimeiy, «NOPYWEHHS POZGUMKYY, «0e3a0anmayisny, «0imu spynu
PUBUKYY», «NPOOIeMHI Oimuy, «Oimu 3 AHOMATbHUM PO3BUMKOMY, «OImu 3 IH8ANIOHICMIO», «OIMU 3 0OMEHCeHUMU MOiC-
JUBOCHAMUY, «OCOONUBI OiMUy, «BUHAMKOBI OIMuUy» YMOYHEHO MepMiHU «Oimu 3 0COOIUBUMU OCBIMHIMU NOMPEOAMUY,
«IHKII03UBHE HABUAHHAY. [[06edeHO, Wo «Oimu 3 0COONUBUMYU OCEIMHIMU nompebamuy — ye Oimu 3 GiOXUNEHHAM Y PO3-
BUMKY, GHACHIOOK 5IKO20 8I00Y6AEMbCS OOMENCCHHST MONCIUBOCMEN IX yHacmi 6 mpaouyiiiHomMy OC8IMHbOMY Npoyeci,
WO BUKIUKAE Y HUX OCOONUBE NOMpedu 6 CReyianiz08anill nedazoeiutitl 00NomMo3i, sska 0036015€ OONAMU Yi OOMENCEHHS,
mpyonowi. Busnaueno ymosu ycniwnoi peabinimayii oimeil 3 0coOMUSUMU OCBIMHIMU NOMPEOAMU.

Bemanosneno, wo inkno3uene HA8UAHHA BKAIOUAE CMBOPEHHS CReYIANbHUX YMOB (KOMIIEKC IHOUBIOYAIbHUX HABUATb-
HUX NPO2pam, NIaHI8, MemoOUdYHUX MAmMepianis, 1imepamypu) ma adek8amuux 306HIUHIX YMO8 (HeOOXIOHUL piBeHb KOM-
opmuocmi, cneyianizosani 3acodbu nepecysanHs ma opeanizayis A0AnNMUEHUX HAGUALbHUX MICYb, OUCIAHYIUHI 3aco0U
HABUAHHsL, IHHOBAYIIHI MemoOu ma iHGOpMayiiiHO KOMYHIKAYIUHI 0C8IMHI MexHO02il) 0Jist Oimell 3 0COONUBUMU OCEIMHI-
MU nompebamu 3 Memoio NPUCMoCy8anHs 00 ix nompeo.
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s po3kpummsi Kirouo8020 NOHAMMSL  RI020MOBKA MAOYMHIX YYUmenie-peadiiimonozie 00 pobomu 8 yMoeax iHKuo-
3UBHO20 HABUAHHS YUHIB 3A2ANbHOOCEIMHIX HAGUANLHUX 3AKAA0I8)» PO3KPUMO CYMHICIb OOMUYHUX NOHAMb. «KOPEKYili-
HO-neoazociyHa OIAbHICIbY, «peabirimayiiiHo-nedazoiuna disnbHicmsy. Becmarnosneno, wo nioeomoska manOymHix
yuumenig-peadinimonoie 00 poobomu 8 ymMo8ax iHKIIO3UBHO20 HABUAHHA VUHIE 302AIbHOOCEIMHIX HABUANLHUX 3AKAA0I8 €
npoYecom KOMNIEKCHOT Opeanizayii HagUaIbHO-8UXOGHUX GNIUGIE, CNPAMOBAHUX HA (POPMYBAHHS NOZUMUBHO20 CIMABTIECH-
Hsl 00 nedazoeiunoi npogecii, 060100IHHI CUCIEMOIO NO2TAOIE, NEPEKOHAHb, MEOPEMUYHUX 3HANb | KOHYenYill npo 0coo-
JIUBOCMI VUHIG 3 0COONUGUMU OCGIMHIMU nOmpedamu, HeOOXIOHUMU OISt 080N00IHHS CROCOOAMU [ NpULioMamu pobomu 3
YUMU YUHAMU 8 YMOBAX IHKIIO3UBHO20 HABYAHHS, ( MAKONC CPOPMOBAHICIb NEGHUX 0COOUCMICHUX AKOCMell, Wo 3a0e3-

neuyome Cmitiky Momusayito 00 yiei disibHocmi.

Knrouosi cnosa: desadanmayis, oimu epynu pusuxy, Oimu 3 iH8aLiOHICIIO, Oimu 3 00MeHCeHUMU MOHCTUBOCMAMU,
oimu 3 0COBIUSUMU OCBIMHIMU ROMPEDAMU, THKIIO3UGHE HAGUAHHS, NIO20MOBKA MAUOYMHIX Yuumenie-peadiiimonozis.

Problem solving. Every society has people with
disorders in physical, mental or social development.
It means that external conditions under which a
person lives or state of his health does not coincide
with certain norms of the society.

People usually apprehend the sphere of the
typical within the boundary. Thus, everything that is
outside it is determined as ‘abnormal’, ‘pathologic’
(Shumilovskaya, 2011: 213).

Indecent development is a phenomenon of a
complicated nature. In the body, because of immaturity
of physiological systems, inadequate (or super)
development of the functions of psychics are observed.
As an individual, the first place takes social situation of
the child’s development that promotes indecent features
of the character. As a personality with predominant
psychological factors, indecent mental development is
noticed in the behavior that may be performed by an
egocentric person (Glushko, 2004: 188).

Indecent development is mostly reasoned by
genetic determinants  (hyperactivity, sensitivity,
emotional instability, slow transaction of sensorial
information from the right to the left hemisphere,
immaturity of physiological system).

The present realities prove that any society
comprises the people who may need specific attention
and care and have any impairments (indecent) in
physical, mental or social development.

Analysis of recent researches. The problems of
differentiation of the children with special educational
needs into groups, levels of school maladaptation
and conceptual apparatus of the study accordingly,
have been researched by many scientists (L. Baida,
T. Vlasova, H. Davydenko, E. Daniels, T. Illiashenko,
A. Kolupaieva, Y. Kulakova, V. Lebedynskyi,
V. Lypa, M. Liubymov, O. Nahorna, T. Okushko,
N. Sofii, O. Usanova, O. Chebotariova). They gave
definition to the concepts ‘disability’, ‘incapacity to
work’, ‘children’s special needs’, ‘developmental
impairment’, ‘maladaptation’, ‘children at risks
group’, ‘problem children’, ‘children with anomalous
development’, ‘disabled children’, ‘children with
limited abilities’, ‘specific children’, ‘exceptional

children’, etc. As a part of the study the terms
‘children with special educational needs’, ‘inclusive
education’ are urgent.

In order to describe conceptual apparatus of the
problem of rehabilitation and pedagogical work of
would-be rehabilitation teachers training to work
with children with special educational needs at
inclusive education, the works of the scientists were
analyzed (T. Bondar, L. Budiak, T. But, O. Haiash,
V. Hladush, O. Hordiichuk, H. Davydenko,
E. Daniels, D. Deppler, I. Dmytrieva, N. Diatlenko,
T. [Illiashenko, A. Kolupaieva, S. Korniienko,
S. Myronov, O. Nahorna, V. Ponykarova, V. Syniov,
N. Sofii, Z. Shevtsiv, I. Yarmoschuk). The scientists
define the concepts rehabilitation and pedagogical
activity, ‘would-be rehabilitation teachers training to
work with children with special educational needs at
inclusive education at general secondary education
institutions’.

The purpose of the article is basing on the
close terms analysis, to specify the nature of the key
concepts: ‘children with special educational needs’,
‘inclusive  education’, ‘would-be rehabilitation
teachers training to work with children with special
educational needs at inclusive education at general
secondary education institutions’.

The main material. The was a confusion in
the use of the terms ‘disability’ and ‘incapacity to
work” until the 1970s. It prevented certain policy in
the relation of the whole population who may need
rehabilitation, from being developed. In 1980 the
classification of defects, disability and incapacity to
work was developed (Garashkina, 2006: 188).

The classification described the concept ‘disability’
as the one including a number of functional limits
in different population and social layers. A person
may be regarded as a disabled because of physical
defects, health condition or mental diseases. The
term ‘incapacity to work’ meant the loss or limitation
of opportunities to participate in the society life on
the level of the other people. Both concepts did not
explain correctly the interrelation between the social
conditions, state and expectations of the disabled.
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In 1986 the International Disability Association
adapted the integral definition of the concept
‘disability’ that included both aspects: medical and
social. Disability is caused by physical barriers the
loss or limitation of opportunities to participate in the
society life on the level of the other conditions. They
are not the disabled who make problems for the society.
It is the society that does not want or can’t remove the
barriers on the way of the society and the disabled to
reunite. It may be held with organizing appropriate
conditions for the last (Timofeeva, 2004: 76).

International Human Rights Movements consider
disability a form of social inequality.

In official papers of World Health Organization,
disability is described as the presence of structural
impairments in a person’s body that may be visible
or to be diagnosed with medical equipment. They
may also bring the loss or imperfection of the skills
that under certain conditions may promote social
maladaptation, unsuccessful or slow socialization.

The basic for the term ‘disability’ includes
the concept ‘life restrictions’. According to the
International, classification of disorders ‘life
restrictions’ is described as any limitation, restriction
or absence of the opportunity to perform within the
limits that are considered as normal for a person of
the age (Rubleva, 2002: 100).

Disability is determined in accordance with
the criteria for life restrictions but for the medical
indications. Life restrictions are known as a complete
or partial person’s loss of ability or possibility
to perform self-service, self-transportation, self-
orientation, communication, control one’s behavior,
study and work. The concept explains a disabled
child as a person with constant material or money
support from other people. Social work with the child
(patronage) includes subject-object type of social
cooperation (Gorodova, 2011: 22).

Changing of priorities for wider sociological
determination completely coincides with the tendency
of the last decades when there existed conceptual
turning point towards progressing humanism and
increasing right of the disabled for self-realization in
society’s interests.

However, wide explanation of the concept on the
one hand, comprises the disadvantage in combining
too many specific children’s features. On the other
hand, the absence of clear and scientifically correct
conceptual apparatus moves the issue into the
emotional plane. It also proves the idea about the
disabled as for a person with limited abilities, passive
dependent, completely reliant on social support and
medical service. Emphasizing economic lack of
dependence and opportunity of independent life turns

ISSN 2308-4855 (Print), ISSN 2308-4863 (Online)

...............................................................................

society attention from the problems of securing civil
rights guaranteed by the law for disabled people.

Thus, in many countries including Ukraine, the
term ‘disabled person’ is prohibited to use. Instead,
the concept ‘people with disability’ is offered for
wide use.

Today together with the term ‘disability’,
more often the notion ‘special needs’ is used. Its
implementation has to accentuate on the fact that
comparing with peers the children are complete
people with relatively smaller abilities. Essentially,
operation by the concepts is the society’s tendency
towards social relationships humanization.

The most spread and acceptable standard definition
of ‘special needs’ is given in the International
Standart Classification of Education (in the European
Union countries in particular): special educational
needs are for the persons whose educating needs
supplemental resources. Supplemental resources
may include the following: personnel (to help while
studying); materials (different learning instruments,
especially supplemental and corrective); financial
(budget assignation to get additional specific services)
(Kolupaieva, Savchuk, 2011: 36).

The concept ‘maladaptation’ is one of the basic
terms within the issue studied that appeared in
psychiatric literature and determine the process
impartment of person’s cooperation with the
environment.

Gordeeva a states that they are the children with
adaptation disorders in a primary learning group who
are to be considered as a basic object of pedagogical
rehabilitation. School usually is responsible for it
(Gordeeva, 2002: 69).

Maladaptation is rather spread at school. In
accordance with the ontogenetic approach in
maladaptation mechanisms studies, crisis. Turning
moment in person’s life are of specific significance.
It may happen when there occurs a sudden change
his ‘situations of social development’ that bring the
necessity for reconstruction of the formed stercotype
of adaptive behavior.

Constant failure, conflicts between a teacher and
a pupil, between pupils that are imposed on it, age
crises of a growing personality — all these bring
desocialization, his realization not in constructive but
destructive activity, disposition to informal impacts
that are dangerous for physical and mental health
(drug addiction, prostitution, offences, religious sect.
etc.) (Fedina, 2002: 23).

Studying difficulties and different violations of
school behavioral norms are unanimously determined
as basic primary external features of school
maladaptation by doctors, teachers and psychologists.
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Working concept ‘children at risks group’
means children who do not present classical forms
of developmental anomalies, because of different
biological or social reasons have partial disadvantages
that may cause studying and educating difficulties
and provoke high risk of school maladaptation.

Thus, we explain ‘risks group’ of school and
social maladaptation in wider sense than in the spread
conception about the children from disadvantaged
families, with deviated behavior, the hard-bred.

Similar to the spread conception ‘risks
groups’ without opposition to the commonly used
determination, while searching for the definition
‘problem’ children under the conditions of mass
educational current, we use the present studies of
the terms ‘children with developmental disorders’,
‘disabled  children’, ‘children with specific
development’, ‘with special needs’, ‘with special
educational needs’.

It is reasonable to differentiate the terms ‘disabled
children’and ‘children with limited abilities’according
to the criteria of ability/inability to socialize.

The term ‘children with limited abilities’ was
adapted in 1990s. In pedagogics, these general
concepts often explain the less general: ‘children
with developmental disorders’, ‘children with
developmental defects’, ‘pedagogically neglected
children’, ‘abnormal children’ and ‘children with
mental disorders’. Legal regulations are also
characterized by conceptual variation, it is not always
is filled by a clear and considered sense: ‘disabled
child’, ‘children with physical or mental defects’,
‘children with limited health abilities’.

It is the social element of disability and the ability
to socialize that are emphasized by the concept
‘children with limited abilities’. ‘The limiter’ of their
abilities is described as the current social order where
the potential of the children is not in demand because
of their specific features. Children with limited
abilities may feel difficulties not only because of the
disease but for the unadapted physical and social
environment to their needs, society rejection. Most
children have broken connection with the outer world,
limited mobility, lack contacts with the peers and
adults, reduced communication with nature, culture,
lack of the opportunity to receive even elementary
education (Gorodova, 2011: 22).

Simultaneously, the concept ‘children with limited
abilities’ provides accents differently — they are
children with physical and (or) mental defects that
prevent from mastering educational standards without
specific educational conditions. Regardless of the
fact that social rehabilitation of a child with specific
developmental features in the concept is explained with
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educational sphere only, implicitly it makes the aspect
of abilities of his development. Thus, it also brings
the necessity to organize the adaptive developmental
environment. This determination also provokes the
new configuration of social relationships, where a
child lives. It promotes higher requirements for the
organizations of its rehabilitation environment.

In accordance with the issue consideration, we
provide specifying of the concept ‘children with
limited abilities’. We define it as children with
physical and (or) mental defects that prevent them
from socialization under standard conditions.

Instead of the demeaning notions ‘disabled’,
‘abnormal children’, ‘children with developmental
disorders’, there appears the new ones including
‘children with limited health abilities’. The term
comprises the children whose health prevent them
from mastering educational programs under specific
educational (upbringing) conditions — disabled
children, other children aged 0-18 who within the
prescribed order are not recognized as disabled
children but have temporary or regular disorders in
physical and (or) mental development. They require
specific educational (upbringing) conditions (children
with hearing, vision, musculoskeletal system, mental
disorders, with diseases) (Hafizullina, 2008: 15).

In scientific context the concept direct scholars
towards limits ‘permeability’ between the sciences
of an abnormal and normal child because the term
‘children with special needs’ may include children
with both mental and physical disorders and those
without. The latter may have the specific needs that
are caused by social and cultural factors.

Not every child with limited health abilities that
lead to special needs, are educated in the system of
special education. The reasons may be different: the
limited number of places in a special educational
institution, there is no similar educational institution
in a settlement, etc. The factor of parents reluctance
for the child to be educated in a specific institution has
recently gained a great influence. Educating children
with limited abilities at special establishments
usually has many positive conditions for mental
developmental disorders correction. Simultaneously,
it also include the following disadvantages that may
cause parents refusal: similar institutions limit the
opportunities for connection with normally developed
peers, children lose contact with the family (that is
known as their primary emotional support), and it is
difficult for them to form the desire of managing with
life obstacles, social adaptation and rehabilitation
(Hafizullina, 2008: 15).

Thus, the leading tendency of the present stage for
special education development is an integration of the
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children with limited abilities into the system of mass
education.

The use of the term ‘children with special
educational needs’ helps us emphasize the personally
oriented tendency that is typical for rehabilitation
pedagogy.

The term ‘children with special educational
needs’ promotes society refusal from the factor when
population is differentiated into complete majority and
incomplete minority. The concept also proves when
characterizing the children the attention is to be shifted
from defects, disorders and norms impairments to
their needs under specific conditions and educational
institutions; it emphasizes on the responsibility for
display of the needs (Hafizullina, 2008: 15).

The term ‘children with special educational needs’
widely embraces the pupils whose educational defects
are out of the generally accepted norms. It touches the
children with specific features of mental and physical
development, gifted children and children from
socially vulnerable groups (pupils of orphanages,
etc.). Universally adopted notion °‘children with
special educational needs’ accentuates the necessity to
the supplementary support in educating children with
definite developmental specific features. Obviously,
the most accepted term includes the children with
special needs as disabled children, with minor
health disorders, social problems and gifted children
(Kolupaieva, Savchuk, 2011: 36).

We explain ‘children with special educational
needs’ as children with developmental disorders that
lead to limited opportunities of their participation in
traditional educational process. It causes their specific
needs in specialized pedagogical support that will
help cope with these limits and obstacles.

Successful rehabilitation of the children is
possible when the following conditions are carried
out: a) effective medical support that provides the
greatest possible development of mental and physical
potential; b) the system of socialization that is adapted
to their needs and promotes child’s social integration;
c¢) the social environment that is favorable for social
inclusion and contains physical, social and cultural
space for the children full life activity later.

Rehabilitation ideas evolution went through
several stages and in past was connected with charity.
That happened only in the 20" century when the
charity conception was replaced at first by the ideas
of social support and later by rehabilitation principals
to create the conditions for free and independent life
of disabled people (Garashkina, 2006: 27).

The terms of rehabilitation pedagogy to same
extent were studied by L. Bohmat, N. Viseman,
O. Hloba, A. Hordieva, P. Hornostai, T. Dehtiarenko,
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T. Yezhova, 1. Ivanova, S. Marchenko,
V. Nechyporenko, V. Nykolaieva, V. Pkas, 1. Fabro,
M. Frolov, S. Kharchenko, A. Shevtsov, V. Shpak,
V. Shnider. The scientists prove that the term
‘rehabilitation’ is a key in the categorical apparatus of
rehabilitation pedagogy.

Late Latin ‘rehabilitatio’ (recovery) comes with
‘habilitas’ (suitableness, ability); re — the prefix
means (here) recovery, repetition. That is explained
as to recover, literally it stands for ‘make able again,
available again’, the words ‘ability’ and ‘suitable’
characterize rehabilitation as socially directed process
aimed at person’s socialization and adaptation. The
abilities that are necessary for complete participation
in the society life are determined by that society, its
development. Accordingly, inability (unsuitableness)
cause stress, activate fear, organize the situation
when a person feels his inferiority - maladaptation
(Fedina, 2002: 15).

World Health Organization explains the sense of
rehabilitation in ‘not only to return the patient to his
previous state but develop his physical and mental
functions up to the optimal level’ (Bryndikova,
2017: 255).

Rehabilitation is impossible without child’s
status and activity recovery. In psychological and
pedagogical sense, it means child’s recovery as a
social subject of a leading activity. Rehabilitation
is connected not only with copying with family and
school obstacles and social discrimination of the under
aged pupils but with the child’s shift of discovery
of himself — his I-concept. According to child’s
integral discovery, his rehabilitation is to be carried
out on the personal level, subject of an activity and
a social object taking into account his individuality
(Fabro, 2010: 106).

In accordance with explanation that is more general
rehabilitation means a dynamic system of correlated
medical, psychological and social components that
promote both health recovery and preservation, as
well as person’s social status. Y. Bryndikov describes
rehabilitation as a separate type of a social activity
of specially authorized state bodies, social services,
integration of residents, and other social institutes.
The social activity is directed towards organizational,
economic, legal, cultural, educational, medical, health
and other social measures in order to recover physical
state, honor, dignity, rights and freedoms of definite
categories of population (Bryndikov, 2017: 107).

Thereby, rehabilitation process is determined
essentially as complex including medical,
psychological, social and economic measures.

We support the definition of the notion
‘rehabilitation’ from the vocabulary of terms for
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specialists inrehabilitation of sick and disabled people.
It is described as a process and system of medical,
psychological, social and economic measures aimed
at removing or possibly more complete compensation
of life limits that are caused by health disorders with
stable disorder of the body functions (Malyarchuk,
Volosnikova, 2015: 58).

Rehabilitation effectiveness is estimated based on
the full range of rehabilitation measures (medical,
social, psychological, pedagogical, and professional).
The list of disorders that cause the necessity for
rehabilitation include disability, alcoholism disease,
drug addiction, loss of social status, of work,
accommodation, close people, crimes commitment
(Yezhova, 2013: 109).

We used the term ‘rehabilitation activity’ because
we considered it being aimed at achieving effective
pedagogical rehabilitation by the content. We did not
see it important to define the concept specifically.

L. Fedina explains ‘rehabilitation activity’ as the
one of a teacher that is directed to the support for a
child in order to reveal maladaptation and his personal
barriers that is the reason for activity discomfort
and low effectiveness. Teacher’s support also lies in
child’s development of self-respect and faith if his
strength (Fedina, 2002: 19).

Rehabilitation means solving problems of
different variants of school maladaptation that are
of integrative character. Thus, teacher’s training to
its effective organization is to be carried out under
certain conditions that will provide his forming of
functional literacy at rehabilitation performance
and develop personally humane orientation (Fedina,
2002: 19).

Since, in the context of its use in the practice of
educational institutions the term ‘rehabilitation’
is explained differently, it is urgent to describe key
concepts of the phenomenon proceeding from the fact
that recovery and corrective and pedagogical activity
are main notions of rehabilitation.

The term ‘corrective and pedagogical activity’ is
close in essence. A. Goneev determines it as a difficult
social and pedagogical phenomenon that runs through
the whole educational process (educating, upbringing,
development) and works as its subsystem including an
object and subject of pedagogical activity, its target,
content, operative and activity-based, evaluative and
resultative components (Goneev, 2001: 206).

We can’t help agree with A. Goneev that corrective
and pedagogical activity is a part of pedagogical
process as a dynamic pedagogical system, as
specially organized, purposeful cooperation of
teachers and pupils aimed at solving developmental
and educational tasks.
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So far as developmental disorders and learning
lag often exist as a complicated integrated problem, it
is necessary to solve it within a complex approach —
basing on a deep diagnostic and corrective activity,
interpret and study the etiology of developmental
disorders and learning lag. While developing
programs of corrective and pedagogical activity,
there should appear both components to cope with the
defect and preventive measures. Content of corrective
and pedagogical activity should be directed to abolish
the faults in pupils’ cognitive activity and form world
outlook, socially important knowledge, skills and
abilities; the complete corrective and pedagogical
activity is practically oriented and aimed at a high
level of effectiveness.

As a working definition of the term, within
pedagogical view T. Rubleva offered the following
variant: corrective and pedagogical activity is planned
and specifically organized pedagogical process that
is realized with the group of teenagers with minor
developmental disorders and behavioral deviation,
and is directed towards correction and reconstruction
of personal qualities of an individual and behavioral
faults, formation of the appropriated conditions for
the development that lead to the complete integration
of teenagers into a society (Rubleva, 2002: 46).

The chosen complex of psychological and
pedagogical measures of rehabilitation and corrective
support for this category of children may help organize
the process in the way to recover him as better as
possible taking onto account medical, psychological
and pedagogical diagnostic.

Thus, children rehabilitation process is not only
the issue to save the life but its recovery, ability of the
children for self-realization and implementation of a
thorough support considering medical factors.

Effective activity of the specialists who perform
rehabilitation measures is impossible without a close
cooperation with teachers, a psychologists, doctors
and authority. According to the experience of the
rehabilitation specialists at boarding schools, for
maximum coordination it is essential to organize a
school social and pedagogical service.

Scientists O. Nahorna and O. Cherniienko believe
that in order to provide a complex corrective influence
on a child with special educational needs, it is
reasonable to organize an interdisciplinary team that
will unity educators, corrective specialists, medical
men and parents to form an effective and continual
educational and rehabilitation space. (binan,
2018: 61). Members of the interdisciplinary team
may supply with rehabilitation and curative support
for a child during the whole preparatory period for
school and the whole primary education years. Here
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they include a speech therapist who corrects speech
development that will help a child communicate with
peers; ateacher who provides educating and educative,
educating and corrective influence; a rehabilitation
specialist secure implementing  opportunities
and ways to compensate the defects of different
complication, reveal of mechanisms for correction
of secondary disorders, development of self-service
skills, corrective and developmental, rehabilitation
and curative process; psychologist’s task implies the
development of communicative sphere, formation of
person’s positive features, adequate self-esteem and
necessary level of demands (Bilan, 2018: 61)

According to individual program of rehabilitation
of a disabled child (if present), accompaniment team
compiles an individual developmental program of
a child with special educational needs during two
weeks from the beginning moment of educational
process (Hordiichuk, 2015: 41).

Accordingly, we support O. Hordiichuk in the
idea that rehabilitation and pedagogical activity is
a new educational type of activity that is regulated
with the appropriate legal base of inclusive education.
Its contents includes involving people with special
educational needs into social life, conditions of general
secondary, out of class educating and educative,
educating and curative institutions. Their result is in
the desire and ability of high-level readiness specialists
to bring positive changes for every participants of the
activity (Hordiichuk, 2015: 26).

Inclusive studying that is considered to be an
instrument for inclusive education, appears here
as one of the ways to realize the above-mentioned
objectives.

Inclusion is a term to describe the process of
teaching children with special educational needs
(Dityatkyna, 2016: 23); it is an approach and
philosophy that provide for every pupil (disabled,
without disability) more opportunities in a social
context and in education (Shumilovskaya, 2011: 17).
It is a policy and a process that help every child
participate in every program (Kolupaieva, Savchuk,
2011: 8).

Inclusion reduces child’s isolation and
estrangement; he becomes more active, stops feeling
him being ‘specific’. That is wvariety, difference
between pupils is a significant potential that
promotes development and creative inception display
(Ahmetova, 2013: 11).

The main advantage of an inclusive teaching
approach lies in forming a flexible educational
environment that may satisfy every child and
coincides with individual and mental, physical and
psychological needs (Dalinger, 2017: 28).
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Inclusive teaching provides an equal access to
getting this or that type of education and organizing
appropriate conditions to education adaptation by
every child despite their individual specific features,
educational achievements, native language, culture,
their mental and physical abilities (Guseva, 2010: 3).

The basis of inclusive teaching is formed by
the idea that excludes any children discrimination,
provides an equal attitude to everybody, but makes
specific conditions for children with special
educational needs. It is important to understand
that they are not children who fail but the system
excludes them. Inclusive education may support the
children when studying and achieving success that
promote chances and opportunities for better life
(Shumilovskaya, 2011: 16).

Proceeding from the information, we explain
inclusive studying as an organization of specific
conditions (a complex of individual studying programs,
plans, methodological materials, literature) and
adequate external conditions (necessary comfort level,
specific transportation means and organization of
adaptive educational room, distant learning instruments,
innovative methods, information and communicative
educational technologies) for children with special
educational needs in order to adapt to their demands.

N. Malyarchuk states that professional training of
teaching staff for inclusive education is a dynamic
system with relative autonomy of its subjects’
components. The author proves that in order to achieve
success in professional training, new pedagogical
models that reflect present requirements for a teacher’s
level of readiness who realizes the inclusive practice,
are urgent (Malyarchuk, Volosnikova, 2015: 253).

Thereby, would-be rehabilitation teachers training
to work in pupils’ inclusive education at general
educational establishments is a process of complex
organization of educating and educative impacts that
provide positive attitude to teaching profession. It
also includes mastering a system of views, beliefs,
theoretical knowledge and conceptions about specific
features of the pupils with special educational needs
in order to cope with ways and techniques of the
work with the pupils in inclusive teaching; formation
of certain personal qualities that provide stable
motivation for the activity.

Conclusions. Thus, proceeding from the
analysis of the terms ‘disability’, ‘incapacity to
work’, ‘children’s special needs’, ‘developmental
impairment’, ‘maladaptation’, ‘children at risks
group’, ‘problem children’, ‘children with anomalous
development’, ‘disabled children’, ‘children with
limited abilities’, ‘specific children’, ‘exceptional
children’ the terms ‘children with special educational
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needs’, ‘inclusive teaching’ have been defined more has been described: ‘corrective and pedagogical
accurately. In order to determine the key concept activity’, ‘rehabilitation and pedagogical activity’.
‘would-be rehabilitation teachers training to work We see the further research prospect in explaining
in pupils’ inclusive education at general educational the terms hierarchy ‘corrective and pedagogical
establishments’ the sense of the following close terms  activity’, ‘rehabilitation and pedagogical activity’.
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