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Parental Involvement is the amount and 
type of participation of a parent within their 
children’s schooling; parental involvement in-
cludes family involvement. Parental involve-
ment activities include interaction between 
home and school. Involvement activities in-
clude attending school events, going to par-
ent-teacher conferences, communicating 
with the teacher, attending sporting events 
and volunteering in the school [12].

The analysis of recent works and publi-
cations showed that parental involvement 
increases academic grades, attendance, 
leadership skills, graduation rates, higher 
self-esteem among parents and students, and 
more positive attitudes in school (J. Epstein, 
L. Ferlazzo, A. Harris, K. Hoover-Dempsey, 
K. Mapp, E. Pomerantz, ets). The research 
work of K. Hoover-Dempsey and H. Sandler’s 
is based on several different psychological 
theories that suggest that parental beliefs and 
the social contexts that they live in may in-
fluence the parents’ decision regarding their 
level of involvement in their children’s edu-
cation [9]. W. Jeynes completed an analysis 
of 52 studies about parental involvement. In 
W. Jeynes’ study parent involvement was 
defined as parental participation in the edu-
cational processes and experiences of their 
children that include parental expectations, 
attending and participating in school func-

tions and activities, the level of communica-
tion between parent and child and homework 
assistance [10]. K. Anderson investigated the 
relationship between parents’ role construc-
tion, their sense of self efficacy and their 
involvement at home and school. G. Flynn 
conducted a study of 144 principals of ele-
mentary, middle and high school to gain a 
better understanding of their perception of 
communication practices between teach-
ers and parents within their schools [3]. 

The great contribution to the investigation 
of parental involvement was made by Amer-
ican researcher J. Epstein. The study of the 
nature and effects of family and communi-
ty involvement is reflected in more than one 
hundred publications. That’s why, the aim of 
the article to investigate Epstein’s framework 
of six types of parental involvement and ana-
lyze the efficiency of this involvement.

Joyce Epstein has worked at Johns Hop-
kins University and learnt how schools, par-
ents, students and community can develop 
and maintain effective parental involvement 
programs and partnerships within schools and 
communities. Epstein’s research reflected in a 
framework of six major types of parental in-
volvement [2; 4; 6]. This framework has been 
used to help educators develop comprehen-
sive parental involvement programs [6]. Each 
type of involvement includes different levels of 
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participation, provides challenges and different 
levels of results for students, parents and the 
school community. The six components of Ep-
stein’s framework are: parenting; communicat-
ing; volunteering; learning at home; decision 
making; collaborating with community [3; 4].

Epstein’s first component is parenting, de-
fined as providing positive home conditions: 
health, safety, nutrition, clothing and basic 
parenting skills. Parenting provides informa-
tion and activities that assist families in under-
standing child and adolescent development, 
and in setting home conditions that support 
children as students at each grade level. As a 
result, parents feel supported from school 
and other parents; develop an understanding 
and build confidence of parenting skills; are 
able to share knowledge and challenges of 
parenting with other parents; develop under-
standing of child and adolescent development 
and respect other families and school staff  
[2; 7; 11]. Epstein explains the benefits for 
students within this type of involvement: im-
proving attendance in school; promotion of 
the respect for parents and teachers; devel-
oping the awareness that families and schools 
are working together for the student, an 
awareness that school is important; balance 
in completing chores, homework, school and 
family related activities, formation of positive 
habits, personal qualities, beliefs and values, 
positive interactions with parents. The ob-
ligation of the school consists of providing 
parents with workshops, outside resources, 
printed materials and home visits to support 
parents in this process. Schools can also 
provide parents with parent education and 
training courses providing all parents, not just 
those who want or need it. This type of sup-
port should be clear, concise, usable to all 
parties in their native language [3; 4; 5; 6]. 
This type of involvement enables families to 
share their knowledge about their own cul-
ture, background and individual children’s 
needs and talents with teachers and other 
staff members [13; 14]. Staff members are 
able to understand family backgrounds, cul-
tures and goals for their children, and develop 
a respect for families’ strengths and efforts; 
and develop an awareness of own skills and 
ability to share information on child develop-
ment, to support student success in school.

Communication is considered another ba-
sic obligation with the purpose of designing 
effective forms of communication between 
home and school about children’s progress 
and school programs [2; 3]. Involvement in this 
area may include: phone calls home by staff, 
parent-teacher conferences, language trans-
lators, weekly or monthly folders with students’ 
works, parent handbooks, copies of class syl-

labus, newsletters, parent’s information on the 
Internet safety, bullying, etc. As a result, par-
ents are provided with clear information about 
school policies and programs, opportunities for 
interaction with teachers and solutions to stu-
dents’ problems [4; 5; 6]. Children also benefit 
from this component. They develop awareness 
of their own role in partnerships, understand-
ing of school policies relating to student suc-
cess: attendance, behavior, student conduct 
and academic success [7; 11; 12; 13]. When 
schools utilize Epstein’s communication com-
ponent staff increase opportunities to elicit and 
understand family views on student perfor-
mance, develop an appreciation and increase 
the usage of parent’s networks, develop an 
awareness of their own ability to communicate 
openly and clearly with families. Epstein states 
that successful communication includes: pro-
viding all forms of communication in parent’s 
native language, consider parents who do not 
read well or need large print when sending out 
printed materials, review all material for read-
ability, clarity, form and frequency (including 
all forms of communication in print and non 
print forms), establish clear two way channels 
of communication from home to school and 
from school to home, review the quality of ma-
jor communication on a regular basis.

The third component involves parents’ vol-
unteering at school. It includes providing op-
portunities for parents to volunteer and support 
the school in various capacities. Parents are 
recruited and provided with all necessary train-
ings. Examples of volunteering opportunities: 
becoming a class parent, parent safety patrol, 
recess or lunchroom monitors, classroom or 
school volunteer, special events volunteer for 
holiday celebrations or fundraisers, offer to 
make phone calls from home, provide office 
support, parent room volunteer, etc. Benefits 
for parents include further understanding of 
teacher’s job, increasing the comfort level 
in the school and realizing that families are 
welcomed there, developing self-confidence 
about their own ability to work, improving their 
own education and leadership skills, gaining 
specific skills while volunteering that may lead 
to a job. By volunteering at the school parents 
are modeling an awareness of skills, talents, 
occupations and contributions of parents and 
other adults, students develop skills and are 
given opportunities to practice communicat-
ing with adults in various roles and they also 
may receive extra tutoring and mentoring 
by the adult volunteers. Teachers and other 
staff members also benefit from parents vol-
unteering at the school level. These benefits 
include: an awareness of parent’s talents and 
skills, an increase of communication with par-
ents and students, opportunities for greater 



72 Ïåäàãîã³÷í³ íàóêè

Âèïóñê LXXVI²². Òîì 1. 2017

support provided for individual students within 
classroom, develop a greater understanding 
of new ways to involve parents and families. 
According to Epstein (2009) schools have to 
provide successful volunteering opportuni-
ties. They need to provide flexible schedules 
and training for parents to volunteer, recruit 
all parents and recognize their efforts.

The fourth component in Epstein’s model 
of parental involvement is learning at home. 
Many research studies have documented 
that this component is considered the most 
effective and the easiest way to involve par-
ents. While learning at home teachers are to 
provide parents with ideas and information on 
how to support their child at home, to increase 
student’s knowledge and engage parents 
in activities that can be completed at home, 
to assist students’ own learning, to enhance 
the learning that is taking place in the school. 
Schools have to provide information that will 
help parents with these activities. The success 
of beginning a parental involvement program 
using this approach is that it is a simple way to 
begin opening the lines of communication be-
tween parents and teachers. Providing regular 
and timely information to students and families 
regarding graduation requirements, grades, 
credits earned and information on planning the 
next steps of education are all components 
of a successful learning at home involvement 
component of Epstein’s theory. Other exam-
ples include developing and following an inter-
active homework: schedule that gives students 
responsibility for discussing important parts of 
their learning with parents, coordinating family 
friendly home-school links, homework activities 
and involving families in all important curricu-
lum matters. Parents who include this compo-
nent in their parental engagement strategies 
will develop an awareness of their child as a 
learner, appreciate the work and skills of the 
teacher, promote discussion with the child of 
school, homework and classwork, gain knowl-
edge of how to support and help their child at 
home with homework and classwork and de-
velop a more thorough understanding of the 
instructional program of each year and the ex-
pectation of students within a given grade lev-
el. Benefits for the students: an increase of self 
confidence in their ability as a learner, greater 
success in completion of homework, devel-
oping a more positive attitude towards school 
work, viewing parents as partners in learning, 
gains in skills, abilities and test scores that are 
linked to homework and classwork, having a 
better understanding the instructional program 
each year and expectations of students. The 
benefits for teachers include understanding 
the role, responsibilities and abilities of families 
outside of school, respect of family time, great-

er sense of satisfaction of parental involvement 
and support. Teachers engage more with the 
parent about the homework process and the 
homework. As a result, it becomes better de-
signed and meets the needs of the student [7; 
11; 13; 14].

In decision making component families are 
provided with ideas and information on how to 
support their child at home, to increase stu-
dent knowledge, and engage parents in the 
learning process. Family members are actively 
involved in parent-teacher organizations and 
local school councils, participation in com-
mittees, network with other parents, regard-
ing school related events and linking them to 
possible resources, work with independent 
advocate groups and participate in district or 
state level committees for family and commu-
nity involvement. For this type of involvement 
the school district need to provide training for 
families and their representatives to prepare 
them to become school representative lead-
ers, involve students and parents in decision 
making groups; and develop a parent leader 
group that represents all racial, ethic, socio-
economic groups of the school. The fifth com-
ponent provides parents with opportunities 
to develop leadership skills as they become 
involved in decision making, governance and 
advocacy positions within the school commu-
nity. This happens as parents become active 
members of the school’s parent teacher or-
ganizations, school committees, etc. Benefits 
also include developing an awareness of par-
ents’ voice in school decisions, have feeling 
of ownership of school, share experiences 
and develop connections with other parents, 
develop an awareness of school, district and 
state policies and have input into the policies 
that affect their child’s education. Students 
of these parents also benefit by developing 
an understanding that the student and family 
have rights that are protected, an awareness 
of representation of families within the deci-
sion making process and that their parents 
value of education. Finally, teachers and staff 
members develop an awareness of parent 
perspective with policy development and de-
cisions and they view family representatives 
as an equal partner in the decision making 
process when parents have leadership roles 
on committees [3; 4; 5; 6].

The sixth component of Epstein’s model 
was actually added in 1998. Due to this com-
ponent parents can collaborate with commu-
nity organizations to improve the school-home 
connections. Parents develop relationships 
with these organizations and support stu-
dents’ academic, social-emotional and health 
through services and resources that the local 
agencies and government groups can provide 
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to strengthen family practices, student learn-
ing and development [2; 3; 4; 5; 6]. Families 
are provided with ideas and information on 
how to support their child to increase student 
knowledge and engage parents in the learn-
ing process. Examples of this type of sup-
port include: participation as alumni in school 
programs, becoming student’s mentors, 
supporting integration of services between 
school and community, provide service to the 
community to promote school and student 
achievement (recycling, art, music, working 
with seniors) and advocate for community ac-
tivities that would benefit the school. Parents 
benefit from this type of involvement by be-
coming aware of the role of the school within 
the community, contributions that the com-
munity makes to the school, ability to interact 
with other community members, becoming 
aware of community resources and have the 
ability to utilize these resources to meet the 
family needs. Students benefit by becoming 
aware of careers and options for the future 
education and work, increase their own skills 
and talents through extra curricular activities 
and learn to utilize resources within the com-
munity that has specific benefits to student’s 
individual needs. Teachers benefit from the in-
volvement of parents within the community as 
well. As teachers become aware of communi-
ty resources, enrich school curriculum, devel-
op partnerships with community resources to 
utilize services, volunteers, etc. and also have 
the ability to make knowledgeable referrals to 
families of services available to them within 
the community. Epstein identifies the require-
ments for this type of involvement: developing 
clear roles and responsibilities between staff, 
parents and community members for collec-
tive activities, informing parents of community 
programs for students and parents, matching 
community contributions with the goals of the 
school, providing equity of opportunities for 
students and families to participate in com-
munity programs and to integrate child and 
family services with education [2; 6].

Conclusions. As a result, we can draw the 
conclusion that Epstein’s framework of six 
types of parental involvement help to be aware 
of home conditions that support student in 
learning at each grade level, develop effec-
tive lines of communication between home-
school in order to provide information regard-
ing student’s progress and school programs, 
provide volunteer opportunities for parents in 
and out of school to support school goals, 
provide opportunities for parents to help 
their child to learn at home through home-
work activities, encourage parents to become 
involved in school decisions, advocating for 
student rights through participation in school 

level committees, teams, councils and other 
parent organizations and provide opportuni-
ties for parents to become a liaison between 
the school and community organizations.


