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Siedleckie Zeszyty Komeniologiczne = Tom V/2018
JAN AMOS KOMENSKI W EPOCE WSPOLCZESNOSCI

Siedlce Comeniological Research Bulletin = Vol. 5/2018
JOHN AMOS COMENIUS IN THE CONTEMPORARY PERIOD

SEOWO WSTEPNE

Oddajemy do rak Czytelnika zainteresowanego Janem Amosem Ko-
menskim - jego zyciem, wszechstronng dziatalnoscia i twdrczoscia - piaty
tom ,Siedleckich Zeszytéw Komeniologiczych, seria Pedagogika” / ,Siedlce
Comeniological Research Bulletin, Pedagogy Series”. Jako czasopismo SZK
zostaly indeksowane w miedzynarodowej bazie INDEX COPERNICUS
INTERNATIONAL. W biezacym roku pomyslnie przeszto ewaluacje. Uzyska-
to za tom IV (2017 rok) wskaznik ewaluacji (ICV) 75,37 i znalazto sie na
miedzynarodowej liscie czasopism ICI Journals Master List / ICI World of
Journals. W pazdzierniku 2018 roku wzieto udziat w konkursie ministe-
rialnym: Wsparcie dla czasopism naukowych i zostato jego beneficjentem.

0 zainteresowaniach Janem Amosem Komenskim, dziatalnosci nau-
kowo-badawczej i organizacyjnej w zakresie komeniologii pisatam
w pierwszym tomie pt.: O Janie Amosie Komeriskim i jego poglgdach na
edukacje. Podsumowania dziatalnosci komeniologicznej do chwili obecnej
dokonatam w tekscie: Zamiast ,Wprowadzenia”. O recepcji wiasnej Jana
Amosa Komeriskiego i autoréw ,Siedleckich Zeszytéw Komeniologicznych,
seria Pedagogika” w tomie IV pt. Wspdiczesne recepcje Jana Amosa
Komeriskiego (2017). Przedstawilam tutaj proces ,zdobywania wiedzy
o Komenskim, gdzie zaangazowanie emocjonalne i motywacja wyznacza
wszystkie dziatania, a takze innych do tego motywuje”l. W tomie drugim
zatytutowanym: Jan Amos Komeriski — jego pedagogika i filozofia, w tekscie
pt. ,,0 Janie Amosie Komeriskim i poczqtkach komeniologii (wersja polska,
anglelska i niemiecka) zamie$citam historyczny ,spacer” po zyciu, pelnym

1 B. Sitarska, Zamiast ,Wprowadzenia” . O recepcji wtasnej Jana Amosa Komeriskiego i autoréw
Siedleckich Zeszytéw Komeniologicznych, seria Pedagogika / Instead of Introduction. Perception
of John Amos Comenius by myself and by the authors of Siedice Comeniological Research Bulle-
tins, Pedagogy series, [w:] Barbara Sitarska (red.), Siedleckie Zeszyty Komeniologiczne, seria
Pedagogika, Wspdtczesne recepcje Jana Amosa Komeriskiego/ Contemporary perceptions of John
Amos Comenius, t. 1V, Uniwersytet Przyrodniczo-Humanistyczny w Siedlcach, Siedlce 2017,
ss. 13-39 (wersja polska) i ss. 41-53 (wersja angielska).



Barbara Sitarska

trudnych wyboréw, i twérczosci Jana Amosa Komenskiego2 W tomie III,
zatytutowanym: Jan Amos Komeriski — wspdétczesne interpretacje I reinter-
pretacje jego twdrczosci, w ,Stowie wstepnym” podkreslatam wielka réz-
norodno$¢ wspétczesnych interpretacji i reinterpretacji twérczosci Jana
Amosa Komenskiego, a takze kontrowersje i sprzecznosci w jego tworczo-
sci i wokét niej. Zawartos¢ i walory poszczegdlnych tomdw najlepiej odda-
ja recenzje. Oto ich fragmenty:

LSiedleckie Zeszyty Komeniologiczne” sq egzemplifikacjg oryginalnego
i wartoSciowego pomystu, aby podda¢ badaniom bardziej szczegdtowe
zagadnienia podejmowane w niezwykle bogatej twérczosci Komeriskiego
i w formie szerokich haset (encyklopedycznych) udostepnic¢ je wspdtczesne-
mu Czytelnikowi, ktéry znajdzie w nich nie tylko historyczny obraz kultury
i nauki XVII wieku ale takze, jak w zwierciadle, bedzie mégt dostrzec pro-
blemy wspéiczesnej edukacyi3.

Cykliczna publikacja poswiecona jest dorobkowi, spusciZnie i znacze-
niu Jana Amosa Komeriskiego w europejskiej kulturze edukacyjnej. (...) Mie-
dzynarodowy charakter publikacji jest jej szczegdlnie wartosSciowym wyrdz-
nikiem. Znajdziemy w niej prace uczonych, reprezentujqcych rézne osrodki
naukowe w Polsce, ale takze prace uczonych zagranicznych (..). Oryginal-
nos$¢ i ponadczasowos¢ (...) idei Komeriskiego jest silnym motywatorem do
reformowania wspdtczesnej oswiaty i krytycznego spojrzenia na dotychcza-
sowe osiggniecia nauk o wychowaniu. (..) Zainteresowanie spuscizng
Komeriskiego ma charakter paneuropejski, a odczytanie jego mysli w po-
szczegdlnych narodach ma zaréwno cechy indywidualne, jak i wspdlne, uni-
wersalnet.

Kontrowersyjna postawa Morawianina budzi nadal zZywe reakcje
i zréznicowane oceny. Postulowana juz w antyku jednos¢ mysli, stowa i czy-
nu jest takze integralnym sktadnikiem pism Komeriskiego, ale nadal sporna
pozostaje ekspresja tej idei w zyciu mysliciela. Reinterpretacje twdrczosci
Komeriskiego (w tomie III) sprzyjajg poszukiwaniu filiacji tgczqcych wspot-

2 B. Sitarska, O Janie Amosie Komeriskim i poczqtkach komeniologii, W: B. Sitarska (red.) ,Sie-
dleckie Zeszyty Komeniologiczne, seria Pedagogika”, Jan Amos Komenski - jego pedagogika
i filozofia / John Amos Comenius - His Education Science and Philosophy/ Johann Amos Come-
nius - seine Paddagogik und Philosophie, t. II, Uniwersytet Przyrodniczo-Humanistyczny w Siedl-
cach, Siedlce 2015, ss. 23-90.

3 Zrecenzji prof. S. Sztobryna Il tomu SZK, seria Pedagogika.

4 7 recenzji prof. Stawomira Sztobryna IV tomu ,Siedleckich Zeszytéw Komeniologicznych, seria
Pedagogika”.
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Stowo wstepne

czesnq edukacje z rozwiqzaniami przez niego sugerowanymi. I nie chodzi tu
o proste przeniesienie rozwiqzan sprzed ponad 300 lat, lecz o szukanie Zré-
det i uwarunkowan naszego wspdétczesnego myslenia, ktére protagonistycz-
nie lub antagonistycznie odnosito sie do catej tradycji europejskiej. Komeriski
jest bez wqtpienia jednym z wazniejszych ogniw tej nowozytnej tradycji, ale
nadal trwajq spory i bedq kontynuowane, ktére elementy tej doktryny
iw jakim stopniu przygotowaly rozwigzania nastepnych pokolen?.
Publikacja moze (...) wejs¢ do zbioru lektur studentéw wydziatéw
pedagogicznych, filozoficznych i humanistycznych. Stanowi ona takze intere-
sujgce Zrédto przemyslen dedykowane nauczycielom akademickim, ksztatcg-
cym I doskonalgcym pedagogow w uczelniach wyzszych, a takze w innych
instytucjach nauki i kultury. Lektura ta z pewnosciq zainteresuje tez nauczy-
cieli pracujgcych w szkotach podstawowych, ponadpodstawowych i w szko-
tach specjalnych, ktérzy mogq dowiedziec sie z niej, jak ponadczasowe sq
poglgdy Jana Amosa Komeriskiego i jak wiele jego cennych przemyslen
o edukacji towarzyszy kazdemu ambitnemu nauczycielowi wspétczesnie.
Opracowanie to (...) moze z powodzeniem stuzy¢ wszystkim zaintere-
zwiqgzkach ze wspéiczesnosciq, a przede wszystkim o petnej humanizmu syl-
wetce Jana Amosa Komeriskiego, jego dokonaniach i aktualnosci jego poglg-
dow. (...) Prezentacji tego cennego i ambitnego dzieta (...) podjeli sie pra-
cownicy Zaktadu Dydaktyki Ogdlnej, Zaktadu Edukacji Wczesnoszkolnej
i Zaktadu Edukacji Przedszkolnej Wydziatu Humanistycznego Uniwersytetu
Humanistyczno-Przyrodniczego w Siedlcach®.

Nadeszta pora, aby po polskich i europejskich recepcjach Komen-
skiego (tom 1V) zajg¢ sie odczytaniem tej kontrowersyjnej postaci i Jej bo-
gatej tworczosci w epokach zaliczanych do wspétczesnosci. Zdajemy sobie
sprawe z wielkiego ich zréznicowania. Nasza ,ciekawo$¢” naukowa jest
skierowana na kontynuacje idei wielkiego pedagoga w poszczegdlnych
okresach wspdiczesnosci, ale i na krytyczne odczytanie postaci i tworczo-
ci tego wielkiego pedagoga. Warto w tym miejscu przytoczy¢ mysli J. Pia-
geta o Komenskim.

Jesli chodzi o idee Komeriskiego, to trudno je wydoby¢ z opracowanego
przez autora ,Wielkiej dydaktyki” ich catoksztattu, ktory jest peten niejasno-
Sci, a nawet sprzecznosci. Jak bowiem wyjasnic, ze teolog rozmitowany

5 Z recenzji prof. S. Sztobryna tomu 1 SZK.
6 Z recenzji prof. Anny Kozuh I tomu SZK.
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Barbara Sitarska

w metafizyce zajmuje sie dydaktykq i tworzy ,sztuke nauczania”, ktdrej
rdzeniem uczynit ,pansofie”. Podobnych przykiadéw niejasnosci mozna by
przytoczy¢ wiecej, ale to nie one przesqdzajq o niepowtarzalnych osiggnie-
ciach naukowych Komeriskiego’.

Kolejny - pigty tom ,Siedleckich Zeszytéw Komeniologicznych,
seria Pedagogika” poswiecony jest krytycznemu odczytaniu postaci Jana
Amosa Komenskiego i jego idei / koncepcji oraz ich kontynuacji we wspdét-
czesnosci, podzielonej tutaj na okresy: doba Nowego Wychowania - prze-
tom XIX i XX wieku; pedagogika miedzy dwoma kryzysami (lata 1945-
-1989); pedagogika okresu przetomu XX i XXI wieku (okres po 1989 roku
az do dzisiaj). Stad ostateczny tytul tomu: jan Amos Komeriski w epoce
wspétczesnosci — odczytania - kontynuacje - krytyka, ktéry pojawit sie po
analizie przez redakcje czasopisma i Rade Naukowa tekstow nadestanych
przez autoréw polskich i zagranicznych.

W tekstach tych znajdujg odzwierciedlenie wyeksponowane tutaj
okresy tej epoki. Znaczenie i obecno$¢ mysli pedagogicznej Jana Amosa
Komenskiego w pradach i kierunkach pedagogiki Nowego Wychowania
analizowat Stawomir Sztobryn. Mysli pedagogicznej Jana Amosa Komen-
skiego a zatozeniom Nowego Wychowania poswiecita swéj artykut Janina
Florczykiewicz. Manfred Richter z Berlina (Niemieckie Towarzystwo
Komeniologiczne) przedstawit odczytania i kontynuacje Jana Amosa
Komenskiego po 1989 roku (wersja niemiecka). Aleksander Kobernyk,
Inna Osadchenko i Larysa Tkachuk z Pedagogicznego Uniwersytetu
w Umaniu (Ukraina) przedstawili w swoim artykule wspotczesne interpre-
tacje idei psychodydaktycznych Jana Amosa Komenskiego (wersja jezyko-
wa angielska i ukrainska). Jelena Maksimovi¢, Jelena Osmanovi¢, Alek-
sandra Milanovi¢ z Uniwersytetu w Niszu (Serbia) analizowaty wktad
Jana Amosa Komerniskiego w rozwdj metodyki dydaktycznej (wersja jezy-
kowa angielska i serbska). Ewa Jagieto - bazujac na Programie rozumne-
go wychowania dzieci w wieku przedszkolnym - analizowata i interpreto-
wata wspotprace przedszkola z rodzicami dzieci w recepcji wspotczesnych
nauczycieli przedszkola (na podstawie badan wtasnych).

Lubomir Hampl (Republika Czeska) interpretowat proroctwo Jana
Amosa Komerniskiego dotyczace narodu czeskiego, a realizowane we wspét-
czesnosci (wersja jezykowa czeska). Bernhard Josef Stalla z Uniwersytetu
w Miinchen (Niemcy) prezentowal pedagogiczne idee w Europie dzisiaj

7 ]. Piaget, Dokqd zmierza edukacja, Warszawa 1948, s. 439.
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(wersja jezykowa niemiecka). Barbara Sitarska podjeta prébe odczytania
i ukazania kontynuacji idei Jana Amosa Komerniskiego w trzecim tysiacleciu.

W strukturze publikacji cyklicznej po raz pierwszy pojawita sie pre-
zentacja sylwetek wspétczesnych komeniologéw europejskich i ich wkta-
du w rozwdj narodowej i europejskiej komeniologii. Jest to jednoczesnie
spojrzenie na Komenskiego w perspektywie biograficznej. Manfred Rich-
ter zaprezentowat tutaj sylwetke dr. Wernera Korthaase (Berlin), niezy-
jacego juz komeniologa, wspdtzatozyciela i pierwszego honorowego pre-
zesa Niemieckiego Towarzystwa Komeniologicznego w Niemczech.

Pierwotny zamyst Barbary Sitarskiej, aby przedstawic¢ ,portret”
dr. Alojzego Koniora z Leszna i jego wktad w rozwéj polskiej i europej-
skiej komeniologii nie powiédt sie z powodu stanu zdrowia ponaddziewie¢-
dziesiecioletniego komeniologa. Autorce brakowato danych do ukonczenia
tekstu i zamieszczenia go w tym tomie. Prezentacja sylwetki Alojzego Konio-
ra pozostaje otwarta.

W koncowej cze$ci tomu zamieszczone sg noty biograficzne autorow.

sSiedleckie Zeszyty Komeniologiczne, Seria Pedagogika” - czasopi-
smo naukowe / monografia wieloautorska byty zaprojektowane gtéwnie
z myS$lg o pedagogach, ale publikujg w nim autorzy z wielu réznych pokrew-
nych dyscyplin naukowych. W kolejnych wydanych tomach zamieszczamy
teksty sprofilowane tematycznie, ale o charakterze interdyscyplinarnym.

Na zakoriczenie pragne podziekowa¢ autorom tekstéw, dzieki kto-
rym ten tom zaistniat (mimo péznej jego zapowiedzi). Wsrdd nich sg oso-
by, ktére zamieszczaly swoje publikacje we wczesniejszych tomach, ale
pojawili sie tez nowi wspoétautorzy zagraniczni, co dobrze rokuje na przy-
sztos¢. Pragne podziekowa¢d réwniez wtadzom Uczelni, Wydziatu Humani-
stycznego i Instytutu Edukacji za wszelkie okazywane wsparcie w trakcie
tworzenia tomu. Podziekowania takze kieruje do swoich Kolezanek i Kole-
géw, ktérzy caty czas wspieraja mnie w moim trudnym przedsiewzieciu
redagowania tomoéw, ale przede wszystkim za ich wiare w sens moich
dziatan i promowanie ,Siedleckich Zeszytéw Komeniologicznych, seria
Pedagogika” w Polsce i w Europie. Dziekuje réwniez recenzentom gtéw-
nym tomu: prof. nadzw. dr hab. Stawomirowi Sztobrynowi i prof. nadzw.
dr hab. Annie KoZuh oraz recenzentom zagranicznym, wspoéipracujagcym
Z czasopismem, za cenne uwagi, ktdére przyczynity sie do ostatecznego
ksztattu publikacji.
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Wreszcie swoje podziekowania kieruje do Komitetu Redakcyjnego
czasopisma za systematyczng i efektywng wspétprace, a w szczegdlnosci
do redaktora jezyka angielskiego - mgr 1zoldy Lisowskiej-Popoilyk i redak-
tora technicznego - dr. Piotra Switalskiego.

Redaktor Naczelna
Barbara Sitarska
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Siedleckie Zeszyty Komeniologiczne = Tom V/2018
JAN AMOS KOMENSKI W EPOCE WSPOLCZESNOSCI

Siedlce Comeniological Research Bulletin = Vol. 5/2018
JOHN AMOS COMENIUS IN THE CONTEMPORARY PERIOD

INTRODUCTION

The present volume 5 of Siedlce Comeniological Research Bulletins,
Pedagogy Series, is dedicated to all the readers who are interested in John
Amos Comenius, his life, universal activity and writings. As a magazine, it
has been indexed in the international data base INDEX COPERNICUS IN-
TERNATIONAL. This year it has been successfully evaluated here, and Vol-
ume 4 (2017) has been given ICV 75,37. It has appeared in the internation-
al magazine list ICI Journals Master List / [CI World of Journals. In October
2018 it took part in a competition held by the Ministry: Support for scien-
tific magazines and became its beneficiary.

[ wrote about my interests of John Amos Comenius and my scientific,
research and organizational activity in the field of comeniology in volume
1 entitled John Amos Comenius and his views of education. | summarized the
comeniological activity up to now in the text Instead of Introduction.
Perception of John Amos Comenius by myself and by the authors of Siedice
Comeniological Research Bulletins, Pedagogy series in Vol. 4 entitled Modern
perceptions of John Amos Comenius (2017). [ presented the process of “gain-
ing knowledge of Comenius, where emotional involvement and motivation
determine all actions, as well as are a source of motivation for others”1.
In Volume 2 entitled John Amos Comenius - his education science and phi-
losophy, in the text “John Amos Comenius and the beginnings of comeniolo-
gy~ (in Polish, English and German) 1 included a historical “walk” through
John Amos Comenius’ life, full of difficult choices and creative work2. In vol-

1 B. Sitarska, Zamiast ,Wprowadzenia” . O recepcji wtasnej Jana Amosa Komeniskiego i autoréw
Siedleckich Zeszytéw Komeniologicznych, seria Pedagogika / Instead of Introduction. Perception
of John Amos Comenius by myself and by the authors of Siedice Comeniological Research Bulle-
tins, Pedagogy series, in: Barbara Sitarska (ed.), Siedice Comeniological Research Bulletins, Peda-
gogy series, Wspdtczesne recepcje Jana Amosa Komeriskiego/ Contemporary perceptions of John
Amos Comenius, vol. 4, University of Natural Sciences and Humanities in Siedlce, Siedlce 2017,
pp- 13-39 (Polish version) and pp. 41-53 (English version).

2 B. Sitarska, O Janie Amosie Komeriskim I poczqtkach komeniologii, in: B. Sitarska (ed.) Siedlce
Comeniological Research Bulletins, Pedagogy series, Jan Amos Komenski - jego pedagogika
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ume 3, entitled Jjohn Amos Comenius - modern interpretations and reinter-
pretations of his writings, in “Introduction” I emphasized the great variety
of modern interpretations and reinterpretations of John Amos Comenius’
writings, as well as the controversies and contradictions in his writings
and around them. The contents and values of individual volumes are best
reflected by the reviewers in their overall reviews. Here are some of their
parts:

“Siedlce Comeniological Reserach Bulletins” are an example of the
original and valuable idea of researching some more detailed issues dis-
cussed in Comenius’ extremely rich writings and make them available to the
modern reader in the form of broad (encyclopedic) entries, where the reader
will not only find a historical picture of the 17t century science and culture,
but also a reflection of the problems of modern educations.

The periodical is devoted to John Amos Comenius’ output and his
meaning in the European educational culture. (...) The international charac-
ter of the publication makes it especially valuable. It contains papers by
scholars representing different scientific centres in Poland, as well as papers
by foreign scholars (...). The original and universal character of Comenius’
ideas is a strong motivation for reforming the modern education system and
for a critical look at the existing achievements of education sciences. (...) The
interest in Comenius’ output is pan-European, and the interpretations of his
thoughts by individual nations have both individual and common universal
features*.

The Moravian’s controversial approach still arouses vigorous reac-
tions and various evaluations. The unity of thought, word and act, already
postulated in the antique times, is also an integral element of Comenius’
writings, however, the expression of the idea in the scholar’s life remains
arguable. Reinterpretations of Comenius’ writings (in Volume 3) contribute
to the search for filiations that combine the modern education with the solu-
tion he suggested. However, the point is not to simply apply the over
300-year-old solutions, but it is to look for the origins and conditions of our

i filozofia / John Amos Comenius- his Education science and Philosophy/ Johann Amos Comeni-
us - seinePaddagogikundPhilosophie, vol. 2, University of Natural Sciences and Humanities in
Siedlce, Siedlce 2015, pp. 23-90.

3 From the review of Volume 2 of Siedice Comeniological Research Bulletins, Pedagogy series by
Prof. S. Sztobryn.

4 From the review of Volume 4 of Siedice Comeniological Research Bulletins, Pedagogy series by
Prof. Stawomir Sztobryn.
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modern thinking, which referred to the whole European tradition either pro-
tagonistically or antagonistically. Comenius is doubtlessly one of the more
important links of this modern-day tradition, but the disputes will continue
which elements of this doctrine prepared the next generations’ solutions and
to which extents.

The publication might (...) enter the reading list for students of facul-
ties of education science, philosophy and humanities. It is also an interesting
source of reflections addressed to academic teachers who educate and im-
prove pedagogues at universities and other institutions of science and culture.
The publication will also certainly arouse the interest of primary, secondary
and special education school teachers, who will be able to learn how universal
John Amos Comenius’ views are and how many of his precious reflections con-
cerning education accompany every ambitious teacher nowadays.

This publication (...) can successfully serve all the readers who are in-
terested in enriching their knowledge of the history of education science and
its strong connections with the modern times, and first of all of the humanisti-
cally-oriented figure of John Amos Comenius, his achievements and the univer-
sal character of his views. (...) A presentation of this precious and ambitious
work (...) has been undertaken by the employees of the General Didactics Unit,
the Early School Education Unit and the Pre-school Education Unit of the
Faculty of Humanities of the University of Natural Sciences and Humanities
in Siedlces.

After the Polish and European perceptions of Comenius we studied
in Volume 4, this time we wish to concentrate on “deciphering” the inter-
pretations of this controversial figure and his rich output in the contempo-
rary period. We are aware of their great variety. Our scientific interest
is focused on the continuation of the great educationist’s ideas in the partic-
ular stages of the contemporary period, but also on a critical interpretation
of him and his writings. It is worth quoting ]. Piaget’s reflections of Come-
nius:

As far as Comenius’ ideas are concerned, they are difficult to extract
from the entirety developed by the author of “Great Didactics”, which is full
of ambiguities, and even contradictions. How can you explain, then, the fact

5 From the review of Volume 3 of Siedlce Comeniological Research Bulletins by Prof. Stawomir
Sztobryn.
6 From the review of Volume 1 of Siedlce Comeniological Research Bulletins by Prof. Anna KoZuh.
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that a theologian, a lover of metaphysics deals with education and creates an
“art of teaching” with “pansophia” as its core. There are more examples of
similar ambiguities, but it is not them that determine Comenius’ unique sci-
entific achievements’.

The following volume (vol. 5) of Siedice Comeniological Research
Bulletins, Pedagogy series is devoted to critical interpretations of John
Amos Comenius and his ideas/ concepts, and their continuation in the con-
temporary period, divided into three stages: the age of New Education -
the turn of the 19t to the 20t century; the pedagogy between the two cri-
ses (1945-1989); the pedagogy of the turn of the 20t to the 21st century
(from 1989 on). Hence the final title of the volume: John Amos Comenius in
the contemporary period - interpretations - continuations - critique, which
appeared after the analysis of the submitted texts by the editors and the
Scientific Council. The volume consists of four major parts. Part one con-
tains texts by Polish authors.

The submitted texts reflect the emphasized periods of the epoch. The
meaning and presence of John Amos Comenius’ pedagogical thought in the
trends and directions of the New Education pedagogy has been analyzed
by Stawomir Sztobryn. Janina Florczykiewicz has devoted her article to
John Amos Comenius’ pedagogical thought and the assumptions of the
NEW EDUCATION. Floristic symbolism in John Amos Comenius’ writings
has been analyzed and interpreted by Andrzej Borkowski. Ewa JagieHo,
working on the Program of wise pre-school children education, has ana-
lyzed and interpreted the kindergarten’s cooperation with the children's
parents in the perception of modern kindergarten teachers (basing on her
own research). Barbara Sitarska has attempted to interpret and continue
John Amos Comenius’ ideas in the third millennium.

Part two contains texts by foreign authors: Manfred Richter from
Berlin (The German Comeniological Society) has presented the interpreta-
tions and continuation of John Amos Comenius’ ideas after 1989 (in Ger-
man). Alexander Kobernyk, Inna Osadchenko and Larysa Tkachuk
of Uman State Pedagogical University (Ukraine) have presented modern
interpretations of J.A. Comenius’ psychodidactic ideas (in English). Jelena
Maksimovi¢, Jelena Osmanovi¢, and Alexandra Milanovi¢ of the Univer-

7 ]. Piaget, Dokqd zmierza edukacja, Warsaw 1948, p. 439.
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sity of Ni§, Serbia, analyzed John Amos Comenius’ contribution to the
development of the didactic methodology (in Serbian and English). Bern-
hard Josef Stalla of the University of Munich, Germany, has presented
John Amos Comenius’ educational ideas in Europe today (in German).
Lubomir Hampl (the Czech Republic) has interpreted John Amos Comeni-
us’ prophecy about the Czech nation coming true at present (in Czech).

For the first time, in the structure of the periodical part three has
appeared, which presents the figures of contemporary European comeniolo-
gists and their contribution to the development of the national and Euro-
pean comeniology. Manfred Richter presents the figure of dr Werner
Korthaase (Berlin), a late comeniologist, a co-founder and the first honor-
ary chairman of the German Comeniological Society, and Barbara
Sitarska presents a comeniological portrait of Alojzy Konior, PhD
(Leszno)8 and his contribution to the development of Polish and European
comeniology.

Part four, like in every volume, contains the authors’ biographical
notes. Siedlce Comeniological Research Bulletins, PEDAGOGY series, a scien-
tific magazine/ multi-author monograph were originally mainly meant for
educationists, nevertheless they are also popular with specialists of many
other related branches. In the following volumes we publish texts of a pro-
filed subject matter, but of an interdisciplinary character.

Finally, I wish to thank the authors of the texts (both Polish and for-
eign), thanks to whom this volume exists (despite its late announce-
ment). Among them there are authors of the previous volumes, but new
foreign authors have appeared as well, which is a good prognosis for the
future. I would also like to thank the authorities of the University, The
Faculty of Humanities and the Institute of Education for all their support
while the volume was being prepared. | also wish to thank my colleagues,
who keep supporting my difficult project, first and foremost for their
faith in the significance of what I am doing and for promoting Siedice
Comeniological Research Bulletins, Pedagogy series in Poland and Europe.
I am also grateful to the main reviewers of the volume: Ass. Prof. Stawomir
Sztobryn, PhD and Ass. Prof. Anna KoZuh, PhD, as well as the foreign re-
viewers who are co-operating with the magazine, for their precious re-
marks, which have given the finishing touches to the publication.

8 The text about the comeniologist Alojzy Konior, PhD, from Leszno has not been completed due
to his bad health and a visit to hospital.
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Last but not least, | want to express my thanks to the Editorial Board
of the magazine for their systematic and effective co-operation, especially to
the editor of English Izolda Lisowska-Popoilyk, MA, and the technical editor
Piotr Switalski, PhD.

Editor-in-chief
Barbara Sitarska
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MODERN INTERPRETATION OF PSYCHODIDACTIC IDEAS
OF J.A. COMENIUS

CYYACHA IHTEPIIPETALIA TICUXO U JIAKTUYHUX I IEHA
A.A. KOMEHCBKOI'O

WSPOLCZESNA INTERPRETACJA IDEI PSYCHODYDAKTYCZNYCH
J.A. KOMENSKIEGO

Abstract

The article analyzes and compares modern scientific sources and the Great Didactic of John
Amos Comenius and thus interprets his psychodidactic ideas in the modern context. It is
found that Comenius’ psychodidactic ideas are nowadays effectively interpreted in the con-
text of two concepts: universal education, that is without coercion (the imitation of nature; the
introduction of inclusive education; an individual approach to every child) and the im-
portance of teachers (the subject-subject interaction between the teacher and pupils; a hu-
manistic approach to teaching; pedagogy of partnership; pedagogy of success). Based on the
analysis of Comenius’ psychodidactic ideas, the relevance of approaches proposed by the
educator is justified. Consequently, the trends in the modern development of the educational
environment and its future prospects are determined. It is proved that the leading psychodi-
dactic ideas of John Amos Comenius serve as the basis for the current concept of the new
Ukrainian school, which is actively implemented today.

Keywords: John Amos Comenius, the Great Didactic, psychodidactic, the concept of universal
education, the importance of teachers

AHoTaujig

Y cTaTTi W/IAXOM aHali3y Ta NOPIBHAHHSA CyYaCHUX HAYKOBUX Jxkepes i Belukol AUJaKTHKU
fna AMoca KoMeHCBKOro HaMu 3/iHCHEHO Ccy4acHy iHTepripeTalil Horo NCUXoAULAKTUYUX
inell. OOrpyHTOBaHO, IO TCUXOAUJAKTUYHI Tacjia BHUJATHOrO I[lefarora yCHilIHO
IHTepIpeTyTbCA Y YUHHUX OCBITHIX JOKYMEHTAX Ta Ha [IPaKTUL|l ¥ KOHTEKCTI peanizalii JBOX
ineli: imel BiMbHOro HaBYAHHS Ta BUXOBaHHSI — 6e3 MpUMYCy (MPIOPUTETHICTb MPUHLUIY
[IPUPOAOBIATIOBILHOCTI; 3aNpOBaKEHHSA IHK/II03UBHOIO HaBYaHHS; IHAUBIAYyaNnbHUH MiAXiL 10
KOXHOI JUTHUHH) Ta ifel 3HadymocTi posal BUMTENs (Cy6'eKT-Cy6’eKTHI CTOCYHKH YUUTENS
i y4HiIB; TyMaHi3M nejarora; 3acTOCyBaHHSl IIelarOriki NApTHEPCTBA; 3acTOCYBaHHSA
nejaroriki ycnixy). Ha ocHoBi aHanizy NCUXOAUAAKTHUYHOI crnafmuHu  KoMeHcbKoro
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BUOKPEMJ/IEHO aKTya/IbHICTh MiJAXO0/iB, 3allpOlIOHOBaHUX y4eHUM. Ha 1iiif ocHOBI BU3Ha4al0ThCA
TeHZEHLil Cy4yacHOro pO3BUTKY OCBITHBOIO CepeloBHINA i HOro mojasblli MEpCreKTUBH.
KoHcTaToBaHoO, 110 MpOBiAHI NCUXOAUAKTHYHI ifel f. A. KoMeHCchbKoro 3ak/iazieHi B OCHOBY
ynHHOI KoHuenuii «<HoBa ykpaiHcbKa WKO/Ia», 1[0 HUHI aKTUBHO peaslisyeThCs.

KirdoBi cioBa: 0 AMoc KomeHcbkui, Benika AUJaKTHKA, ICUXOAUAAKTHKA, i/ies] BIIbHOTO
HaBYaHHA, iiesd 3HAYYILOCTI poJli BUUTENA

Sociopolitical and economic processes in Ukraine require a new
pedagogical vision of how to deal with the problems of the national educa-
tion. The modern school should be able to cultivate a democratic culture and
develop the competencies, which are necessary to live in European society.
One should be able to analyze them critically and improve and use them
productively. In search of the ways to solve educational problems, the com-
munity of scholars, practising teachers, organizers and educational manag-
ers regularly analyze the historical ideas of national educators, as well as the
experience of foreign scientific schools. John Amos Comenius (1592-1670)
is, without doubt, one of the most outstanding educators of all times. His
educational legacy is an invaluable contribution to the world pedagogy.
According to D. Lordkipanidze (Lordkypanydze- 1979: 440), Comenius is a “uni-
versal phenomenon”. In various historical periods, scholars attempted to
solve the contemporary issues of pedagogy and pedagogical practice with
the help of Comenius’ educational legacy. However, the evaluation of his
work depended on subjective factors, namely ideological, religious, cultural,
educational and political. According to K. Raumer (Raumer, 1875-1878),
“the pedagogical ideal of Comenius is so perfect and complete that all the
latest educational achievements are still unable to reach it”. K. Schmidt
(Shmydt, 1880: 760) holds the same opinion of it.

The scientific analysis of the existing researches on Comenius’ works
shows that his educational legacy has been explored by various Ukrainian
scholars in the context of studying, shaping and developing Ukrainian peda-
gogical thought (Tkachuk, 2014: 25-28) “Studying Comenius’ works,”
S. Myropolskyi (Myropolskyi, 1871: 97-135) indicated, “we familiarized
ourselves with his novel pedagogical ideas, which the modern world is
based on, and found solutions to the problems of the future.
The principles of pedagogy discovered and justified by the educator are so
profound that Comenius’ pedagogical doctrine is a consistent system, whose
components are essential parts of our science in its contemporary develop-
ment” (Myropolskyi, 1871: 97-135 ). According to S. Myropolskyi (1871),
John Amos Comenius “not only comprises Franko, Bazedov and Pestalozzi
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and the elements of the historical development of pedagogy, but also the
essential foundations for its future development” (pp. 117-118).

Certain issues of modern didactic were thoroughly studied by
A. Aleksiuk (Aleksiuk, 1998) (didactic of higher education), V.Bondar
(Bondar, 2005) (general methodological and theoretical issues), V. Buriak
(Buriak, 2001: 49-51) (students’ independent work), V.Lozova (Lozova,
2002:101-118) (problem-based learning), O. Savchenko (Savchenko, 2012)
(developing intellectual skills and enhancing motivation, autonomy and
creativity in pupils) et al. These scholars also clarified the origins of didactic,
but nevertheless did not generalize Comenius’ psychodidactic ideas. It must
be noted that Comenius’ psychodidactic ideas were partially characterized
in a paper by I. Osadchenko (Osadchenko, 2017: 216-226). However, the
significant psychodidactic potential of Comenius’ educational legacy has not
yet been considered in different contexts.

This paper aims to analyze and compare modern scientific sources
and the Great Didactic of John Amos Comenius and thus interpret his psycho-
didactic ideas in the modern context.

The paradigm of the modern educational space in Ukraine is based
on the current concept of the new Ukrainian school (Kontseptsiia «Nova
ukrainska shkola», 2018). Indeed, this is a multifunctional document since
it describes priorities and trends in the development of education in the
country.

Employing such scientific methods as analysis, synthesis, compari-
son of the concept, findings of modern scholars and the Great Didactic
of John Amos Comenius, the authors of the paper have singled out the two
dominant ideas, which unify these works, namely the concept of universal
education based on an individual approach to education and the importance
of teachers. Consequently, these very ideas of the outstanding educator are
still relevant and paid considerable attention from the scholarly community.
Their description is presented below.

1. The concept of universal education without coercion

The title page of the Great Didactic edited in 1657 depicts a symbolic
sign with the inscription, “Omnia sponte fluant; absit violentia rebus”. This is
the main idea of Comenius’ pedagogical views, which he chose as the motto
for his didactic works, “All things flow spontaneously in the absence of vio-
lence” (Komenskyi, 1989). Given that psychology had not originated back
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then yet, Comenius relied on his own observations on pupils. However, his
reflections on thinking, volition and other mental processes are still of
profound scientific interest.

One of the most important psychodidactic components of Comeni-
us’ concept of universal education without coercion was the imitation of
nature (Lordkypanydze, 1970). The analysis of relevant research findings
(Myropolskyi, 1871: 97-135; Tkachuk, 2014: 69-71), textbooks on the
history of pedagogy (Shmydt, 1880), the history of didactic (Bondar, 2005;
Savchenko, 2012) shows that most scholars agreed on the following
interpretation of Comenius’ view on the imitation of nature: man is part of
nature. The imitation of nature implies the correspondence of education
with nature and its laws regardless of anyone. Since man is part of nature
(microcosm to macrocosm), Comenius (Komenskyi, 1989) raised the
question of the correspondence with nature in the broad sense. He urged to
respect child personality, take into account his / her natural characteristics,
develop cognitive abilities. Comenius (Komenskyi, 1940: 57) indicated that
education should “avoid boredom, shouting and beating and make learning
fun to help pupils reveal themselves”. The New Ukrainian school will “work
on the principles of the learner-centered model of education. Under this
model, the school takes into account rights of the child, the child’s abilities,
needs and interests, thus implementing a principle of child-centrism in
practice, to the maximum possible extent” (Kontseptsiia «Nova ukrainska
shkola», 2018).

[t must be noted that Comenius’ educational efforts were aimed both
at nurturing gifted pupils and enlightening the whole mankind: from
talented to mentally retarded and disabled individuals since “it is important
to help them properly comprehend science, virtue and religion so that they
can benefit from the present and prepare for the future. If we grant this
opportunity only to some individuals and exclude all others, it will be unfair
to those who have the same nature. Thus, the educator proclaimed the great
goal of general education. When his opponents would tell him “it is not out
of every piece of wood that a Mercury could be carved”, Comenius
(Komenskyi, 1940: 97) would answer “but out of every human being, if he
be not utterly corrupt, a man can be formed”. He did not consider “the
diversity of minds”, that is individual characteristics of the child’s soul and
skills as an obstacle to learning. Comenius put forward the idea of
compensating for disabilities through education and learning, “Given their
greater need for our help, the blind, the deaf and the slow-witted should be
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even more involved in culture since their nature, due to internal
deficiencies, is less able to help itself”. Thus, it relates to another aspect of
the imitation of nature - inclusive education (the term not introduced by
Comenius). Nowadays, inclusive education is a global educational and social
issue incorporated into many legal documents (Kontseptsiia «Nova
ukrainska shkola», 2018).

The typology of learners depends on their individual characteristics:
an acute or dull mind; a fast or slow pace of intellectual activity; an attitude
towards learning - striving for knowledge or indifference to it; character
traits - obedience, cruelty, kindness, stubbornness, etc. In accordance with
these criteria, Comenius (Komenskyi, 1940) determined six types of
learners and proposed recommendations to implement an individual
approach. He would quote Plutarch, “Nobody can change the inner nature of
the child, but anyone can nurture his /her virtue through education”
(Komenskyi, 1940).

Thus, when speaking about the goals and objectives of education,
Comenius emphasized an individual approach to every child as the
psychodidactic basis needed for the efficiency of this process. He suggested
taking into account age profiles of pupils, although he did not specify them.
It is related to modern pedagogy: the timing of puberty differs in pupils and,
therefore, their achievements should be compared with their own previous
results and not with those of more successful pupils (Kremen, 2011: 33-34).
The concept indicates, “such means of personalization of the educational
process as work by individual plans and educational trajectories, under
individual research projects significantly improve educational outcomes” and
“schools will take into account each child’s abilities, needs and interests,
equitable and fair treatment will be ensured for each pupil” (Kontseptsiia
«Nova ukrainska shkola», 2018). The authors of the article emphasize that
the concept of psychology was not introduced at the time of Comenius. He,
however, was in particular interested in psychodidactic aspects of educa-
tion.

Scholars from all over the world still pay considerable attention to
Generation Y, also known as Millennials, that is pupils born between 1990
and 2000. Their views and lifestyles are fundamentally different from those
of older generations. They regard life as a constant creation, a harmony
between earning money, learning new, self-improvement and hobbies. For
them, there is no clear distinction between work, study and leisure. In
addition, jobs are not expected to be serious and boring. Today pupils, also
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known as Generation Z, are significantly different from previous
generations. They do not necessarily share the views of adults. Therefore,
future generations of Ukrainian pupils should be able to attend such
a school, which complies with all challenges of the present (Kontseptsiia
«Nova ukrainska shkola», 2018).

According to V.Kremen (Kremen, 2011: 33-34), the current
reforming of the education system in Ukraine should aim “to adjust
education to specific skills and interests of pupils” (Kremen, 2011: 33-34).
The New School formula consists of nine key elements: “1) new educational
content based on enabling the competencies necessary for successful self-
fulfillment in society; 2) motivated teaching staff who enjoy freedom of crea-
tivity and professional development; 3) a cross-cutting educational process
that informs values; 4) decentralization and effective administration that
will bring real autonomy to schools; 5) teaching based on partnerships
between the pupil, the teacher and parents; 6) a focus on pupil’s needs in the
educational process, i.e. child-centered education; 7) a new school structure
that allows to master the new content and acquire life competencies; 8) fair
allocation of public funds that ensures equal access to quality education for
all children; 9) a contemporary educational environment that will provide
necessary conditions, means, and technology for education of pupils, teach-
ers, and parents, not only in the premises of the educational establishment
(Kontseptsiia «Nova ukrainska shkola», 2018). Thus, Comenius’
psychodidactic ideas are effectively interpreted in the context of
implementing universal education without coercion. The implementation of
this concept is specified in the interpretation of Comenius’ psychodidactic
ideas such as the principle of natural conformity, the introduction of inclu-
sive education and an individual approach to every child (without Comeni-
us’ introduction of the terms “inclusive” and “individual”).

2. The importance of teachers

“When teachers are friendly and supportive, they will not repel
pupils by their strict behaviour and will attract them with their adherence,
manners and words. They will be able to win their hearts easily so that
pupils will rather be at school than at home,” the outstanding educator
stated (Komenskyi, 1940).

One should be able to perceive and understand teaching in the
context of subject-subject interaction between the teacher and pupils, which
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is humane and pedagogically expedient, in order to maintain individuality
and uniqueness of pupils, as well as their diverse abilities and learning
preferences, interests and aspirations. It must be noted that Comenius
(Komenskyi, 1940: 44) considered the educational process to be subjective,
“the art of teaching”. During such interaction, teachers and pupils manifest
themselves most clearly, get to know each other better and reach a mutual
understanding. Due to subject-subject interactions, the child realizes the
meaning of his / her own life and activities, determines his / her personal
trajectory of development, develops and implements plans for the future.

Today, the problem of the subject-subject interaction between the
teacher and pupils is much more relevant due to the following factors: the
increasing importance of the human factor, the rapid transition from an
industrial society to information one; democratic trends and processes; the
realization of the National Open World project and a system of the national
patriotic education; the construction of the most individualized
educational trajectory; the creation and use of the modern pedagogical
environment; the need to develop and introduce innovative and practice-
oriented results of pedagogy, technologies and proven best practices of
teaching (Boiko, 2012: 3-17).

Practice shows that efficient pedagogical interaction fully discloses
abilities and skills of pupils, as well pedagogical competencies of teachers.
Based on the well-established educational relations, it is possible to achieve
such alevel of “community” at which there is no domination, emotional ten-
sion and distrust between the participants in the education process. Instead,
they learn to accept individual and psychological parameters of each other,
put themselves in others’ position, identify themselves with others. Under
modern sociocultural conditions, the teacher is expected to shape cognitive,
emotional, volitional and motivational spheres of pupils and cultivate their
capacity for self-realization based on the subject-subject interaction. The
following quotation by V. Sukhomlynskyi is consistent with Comenius’ ideas:
“If a teacher becomes a friend to a child, if such friendship is illuminated
with noble admiration, a striving for something bright and sensible, then no
evil will appear in the child’s heart”. This quotation was chosen as one of the
guidelines of the concept of the new Ukrainian school (Kontseptsiia «Nova
ukrainska shkola», 2018).

Therefore, the subject-subject interaction between the teacher
and pupils is the most important aspect of modern interpretation of Come-
nius’ psychodidactic ideas in the context of the importance of teachers.
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Comenius (Komenskyi,1989: 112-113) indicated, “If there is no love,
we will remain simple rodents who have reached the limits of their vanity in
all our other activities,”. The humane subject-subject interaction should
penetrate the whole system of education, which is a progressive global trend
objectively inherent in Ukrainians since humanity is a characteristic feature
of Ukrainian mindset.

The authors of the article believe that the nature of the subject-
subject interaction depends on how humane the teacher’s position is and
encompasses his / her selfless work, respect and faith in every child person-
ality, attention and assistance, objective evaluation of his / her own and pu-
pils’ actions, a thorough and self-critical analysis of his / her professional
activities, etc. Humanism is a result of the teacher’s great and long-term
work on improving his / her professional competency. As V. Sukhomlynskyi
(Sukhomlynskyi, 1977: 292-308) noted, “Heartiness, warmth, friendliness
in relation to the child are what can be in general called kindness and are the
consequences of the teacher’s self-development and self-improvement”.

Therefore, humanism is an element of pedagogical thinking charac-
terized by changing views on the child as the subject of interaction aimed at
nurturing his / her unique individuality. Humanism is the main aspect of
modern interpretation of Comenius’ psychodidactic ideas in the context of
the importance of teachers.

Based on the analysis of some researches (Bekh, 2004: 5-15; Boiko,
2012: 3-17; Savchenko, 2012), the authors of the article established that
pedagogical interaction occurs at three levels, namely co-subordination,
cooperation, co-creation. Co-subordination implies the relationships built on
a strict observance of human rights and responsibilities of the participants
in the education process.

Cooperation (partnership) is interaction based on co-subordination,
although the teacher and child are viewed as equal partners united by a
common dialogue, which is aimed at enhancing the efficiency of education.
They are both the subjects of educational activity. As. K. Abulkhanova-
Slavskaya (Abulkhanova-Slavskaia, 1989: 106) noted, “There is no funda-
mental advantage of one’s self in the relations between the subjects. There-
fore, the relations between selves are reversed”. Cooperation involves ac-
quiring new knowledge. The condition of each partner, both teacher’s satis-
faction and child’s success, is their general achievement.

The highest level of interaction between the teacher and pupils in
the process of establishing educational relations is co-creation, which in-
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volves co-subordination and cooperation, during which all the subjects par-
ticipate in a creative dialogue and search for new aspects of education con-
tent and teaching techniques in order to help every child to develop and
express himself / herself. The existing and potential capabilities of the
teacher are realized, too.

The targeted development of relations from co-subordination to
cooperation and co-creation contributes to the efficient intellectual and
emotional development of every pupil. In addition, it makes it possible to
reveal the potential of teacher competency, teaching techniques and im-
prove the personal qualities of the teacher. The following factors, however,
decrease the efficiency of interaction between the teacher and pupils: lack of
relevant educational programmes, textbooks, common requirements for
teachers and clear behaviour rules for pupils, unjustified value orientations
of pupils and ways of their social adaptation and social security. The current
research is consistent with the views of certain scholars (Bekh, 2004: 5-15;
Boiko, 2012: 3-17), who, justifying the levels of pedagogical interaction, do
not reduce the concepts of equality (of the teacher and pupil) and full freedom
(of pupils) to the conditions and principles of an individual approach to edu-
cation. The analysis of historical sources such the Great Didactic, namely Chap-
ter XXVII “Of School Discipline” (Komenskyi, 1989), and V. Sukhomlynskyi's
(Sukhomlynskyi, 1977: 292-308) views on school discipline (Komenskyi,
1940) shows that the utopia of the concept of universal education primarily
consisted in the recognition of “universal” relations as the initial position of
school, their freedom from the basic principles of morality, social relations
and life needs. Therefore, the current research considers the levels of inter-
action between the teacher and pupils, does not separate cooperation and
co-creation from co-subordination and does not contrast them with each
other. Almost four centuries ago, John Amos Comenius indicated that
schools should be “workshops or manufactories of humanity, .. where
minds are instructed in wisdom to penetrate all things, where souls and
their affections are guided to universal harmony of the virtues” (Kontseptsi-
ia «Nova ukrainska shkola», 2018).

Currently, the pedagogy of partnership implies “communication, in-
teraction and collaboration between the teacher, the pupil and the parents.
Pupils, parents and teachers are united by common goals and aspirations;
they are free and involved allies, equal participants to the educational pro-
cess and all responsible for its outcomes (Kontseptsiia «Nova ukrainska
shkola», 2018).
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Thus, another aspect of modern interpretation of Comenius’ psycho-
didactic ideas in the context of the importance of teachers consists in im-
plementing pedagogy of partnership.

It must be noted that Comenius (Komenskyi, 1940) considered the
education process to be rather productive, “teaching them with certainty, so
that the result cannot fail to follow” (Komenskyi, 1940). The sense of cer-
tainty is crucial to mental development of the individual since it is directly
related to his / her natural activity as the basis for generating future activi-
ties and life activities in general. One should have at his / her disposal
a permanent system of stimulating and directing reinforcements to develop
himself / herself and perform any action. It is precisely success that can give
strength, inspire faith and confidence to overcome any obstacles and creates
the basis for developing healthy self-esteem and creative skills. Learning is
more effective if the pupil has strong motivation. Motivation primarily im-
plies striving for success. Therefore, the focus on success should be a pre-
requisite for building an effective education system since it is necessary “to
instil a love of learning into the minds of our pupils” (Komenskyi, 1989).

Given the establishment of market relations in Ukraine, social de-
mand for pedagogy of success has been largely transformed. Indeed, high-
quality education is identified with the individual's competitiveness. When
the individual is pleased with himself / herself, he / she has self-respect and
dignity. As these feelings are comprehended and realized, they gradually
turn into a sense of pride for himself / herself. The efficiency of the educa-
tion process is a powerful driving force for developing and realizing the po-
tential capabilities of pupils: this conclusion is now recognized as one of the
pedagogical axioms (Tkachuk, 2014: 69-71).

Thus, the aspect of modern interpretation of Comenius’ psychodi-
dactic ideas in the context of the importance of teachers implies imple-
menting pedagogy of success. In general, the realization of this idea is
specified in the interpretation of Comenius’ psychodidactic views such as
the subject-subject interaction between the teacher and pupils, a humanistic
approach to teaching, pedagogy of partnership, pedagogy of success (such
terms as “the subject-subject interaction”, “humanism”, “pedagogy of part-
nership” and “pedagogy of success” not being introduced by Comenius).

Therefore, the analysis and comparison of modern scientific sources
and the Great Didactic of John Amos Comenius have contributed to modern
interpretation of his psychodidactic ideas. It is found that Comenius’ psy-
chodidactic ideas are nowadays effectively interpreted in the context of two
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concepts: the concept of universal education, that is without coercion (the
imitation of nature; the introduction of inclusive education; an individual
approach to every child) and the importance of teachers (the subject-subject
interaction between the teacher and pupils; a humanistic approach to teach-
ing; pedagogy of partnership; pedagogy of success). It is proved that the
leading psychodidactic ideas of John Amos Comenius serve as the basis for
the current concept of the New Ukrainian School, which is actively imple-
mented today.

The analysis of only certain underlying concepts of Comenius’ edu-
cational legacy proves that his educational ideas are in harmony with the
present and are important for developing various educational institutions in
Ukraine. The idea of creating the national school based on Comenius’ princi-
ples is a utopia now. Studying Comenius’ psychodidactic ideas makes it pos-
sible to objectively consider conceptual principles of pedagogy and deter-
mine and justify the new educational paradigm taking into account the his-
torically developed theories and practices of the education process organi-
zation.

Due to page limitation, the current research does not fully disclose
Comenius’ psychodidactic ideas in the context of their modern interpreta-
tion. Hence, further research should continue to analyze them more in detail.
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Onekcanap KoGepHuk, IHHa OcaguyeHko, MupociaBa Tkadyk

YMaHcbKUl flepxaBHUH nefarorivHui yHisepcuteT iMeHi [lasna Tu4uny,
dakynbTeT colljanbHOI Ta TICUX0JIOTIYHOI OCBITH, YKpaiHa

CYYACHA IHTEPIIPETAIIA ICUXOAUJAKTHYHUX IIEA
A.A. KOMEHCBKOTI'O

MODERN INTERPRETATION OF PSYCHODIDACTIC IDEAS
OF J.A. COMENIUS

AHoraujig

Y cTarTi W/IAXOM aHali3y Ta NOpIBHAHHSA CyYaCHUX HAYKOBUX Jxkepes i Benukol AUJaKTHKU
fAHa AMoca KOoMeHCBKOTro HaMu 3[iHCHEHO Ccy4acHy iHTeplipeTalilo Horo NcuxoIULaKTUYUX
inell. OOrpyHTOBaHO, IO TMCUXOAWJAKTUYHI Tacjia BHJATHOTO Ilefarora YCIHilIHO
IHTepIpeTyTbCA ¥ YUHHUX OCBITHIX JOKYMEHTAX Ta Ha [IPaKTUL|l ¥ KOHTEKCTI peasnisalii JBOX
izell: ifel BinbHOro HAaBYAHHS Ta BUXOBaHHSI — 6e3 MpUMYCy (NMpIOPUTETHICTb MPUHLUIY
MIPUPOAOBIAIIOBILHOCTI; 3aNPOBaKEHHA HK/II03UBHOIO HaBYaHHA; IHAUBIAYyaNnbHUH MiAXiL 10
KOHOI JUTHUHH) Ta ifel 3HadymocTi posl BUMTens: (Cy6'eKT-CyG’eKTHI CTOCYHKH YUUTENSA
i y4HiB; TyMaHi3M Nejarora; 3acTOCyBaHHSl IIeJlaroriki NApTHEPCTBA; 3aCTOCYBaHHSA
nejaroriki ycnixy). Ha ocHoBi aHanizy TNcUXoAUAAKTHUYHO! crnafmuHu KoMeHcbKoro
BUOKPEMJ/IEHO aKTYa/lbHICTE MIAXO/iB, 3alpOlIOHOBaHUX y4eHUM. Ha 1ijiif ocHOBI BU3Ha4aloTECA
TeHZEHLil Cy4YacHOro pO3BUTKY OCBITHBOIO CepeloBUIA i HOro mojasblli MepCreKTUBH.
KoHcTaToBaHo, 110 MpOBiAHI NCUXOoAUAKTHYHI ifel f. A. KoMeHcbKoro 3ak/iazieHi B OCHOBY
ynHHOoI KoHuenuii «<HoBa ykpaiHcbKa IIKO/Ia», 1[0 HUHI aKTUBHO peaslisyeThCs.

Kirwdosi cioBa: A1 Amoc KomeHcbkui, Bennka AUJaKTHKA, ICUXOAUAAKTHKA, i/les] BIBHOIO
HaBYaHHA, iJies 3HAYYILOCTI poJli BUUTENA

Abstract

The article analyzes and compares modern scientific sources and the Great Didactic of John
Amos Comenius and thus interprets his psychodidactic ideas in the modern context. It is
found that Comenius’ psychodidactic ideas are nowadays effectively interpreted in the con-
text of two concepts: universal education, that is without coercion (the imitation of nature; the
introduction of inclusive education; an individual approach to every child) and the im-
portance of teachers (the subject-subject interaction between the teacher and pupils; a hu-
manistic approach to teaching; pedagogy of partnership; pedagogy of success). Based on the
analysis of Comenius’ psychodidactic ideas, the relevance of approaches proposed by the
educator is justified. Consequently, the trends in the modern development of the educational
environment and its future prospects are determined. It is proved that the leading psychodi-
dactic ideas of John Amos Comenius serve as the basis for the current concept of the new
Ukrainian school, which is actively implemented today.

Keywords: John Amos Comenius, the Great Didactic, psychodidactic, the concept of universal
education, the importance of teachers
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CycnizibHO-MO/IITUYHI Ta eKOHOMIYHI poLecH B YKpaiHi BUMararTh
HOBOIO MeJaroriyHoro 6adeHHs MpobseM HalioHaJbHOI OCBITH. CyyacHa
IIKOJA TOK/JIMKAaHa pPO3BUBATH JEeMOKpaTHUYHY KyJAbTypy, ¢$OpMyBaTH
HeoOXiHI /1 NpOXKHBaHHS B EBPONENCHKOMY CYCHIJIbCTBI KOMNETEHTHOCTI.
BoHu nepef6ayaroTe BOJIOAIHHS He TUIBKA NMEeBHHUM OarakeM 3HaHb, a H
YMIHHA KPUTUYHO IX OCMMCJIUTH, MPOAYKTUBHO BHUKOPHUCTOBYBATH,
CaMOCTIMHO MOMNOBHIOBATH, 36arayyBaT. Y MNOLIyKax WIJISAXIB BUpilleHHS
npo6JieM y4eHi, BUUTesI-MPaKTUKH, OpraHi3aTopy K ympaBJiHIli OCBITHBOI
rajysi aHaJli3yl0Th iICTOpUYHI iflel BITYM3HSAAHUX NeJaroriB, AOCBiJ 3apyOiKHUX
HayKOBUX WIKII /l0 TakuX Npalpb KJACHUKIB MeJarorivHol HayKd 0e3yMOBHO
HanexuTb 0 AMoc KoMeHcbkuii (1592-1670). Moro nejaroriuHa TBOpYicTb
€ Heol[IHeHHUM BHECKOM Y CBITOBY NleJjaroriyHy HayKy. 3a BUCJIOBOM BiiloMoro
negarora-icropukosHasug /Jl. Jlopakinaniaze tBopuicte . A. KomeHcekoro -
e «3arajbHOJII0/CbKe aBuile» (Jlopakinaniaze, 1970). ¥ pisHi icropuuni
nepiogu y cnaamuHi KoMeHCBKOTo BYeHI IIyKa/ld BIiAMNOBIAI Ha aKTyaJsbHi
NoTpeOU NeJaroriyHol HayKu Ta NpakTUKW. BogHovac owjiHka Horo Jopo6Ky
3a/iexasa Bif Cy0'€eKTHBHUX UMHHMKIB: i[IeOJIOTIYHUX, peJliriiHuX,
KYJIbTYPHO-OCBiTHIX i nosiThyHux. Ha aymky K. Paymepa: «Ilegaroriynuii
inean KoMeHCBKOro HacTiJIbKM JIOCKOHaJIMH 1 MOBHMUH, WO BCi HOBITHI
YJOCKOHAJ/IeHHS BUXOBaHH{ Lie JaJleKo He 3AIHCHII0TE Horo» (Paymep,
1875-1878). Tiei x aymku npo KomeHcekoro K. llIMiaT (Shmidt, 1880).

AHasni3 KOMeHioJIOTiYHMX Mpallb HayKOBI[iB BUSIBUB, 1[0 MpobJeMa
CIPUHHATTA CNaJIUHHA BUJATHOIO Nejarora yKpalHCbKUMH JOCAiIAHUKaMU
pi3HUX iCTOpHMYHUX MepioAiB 3HaMILIJIA CBOE BUCBITJIEHHSl NepelyciM
Yy KOHTEKCTi BUBYEHHS, CTAHOBJIEHHS Ta PO3BUTKY YKpalHCBEKOI leJarorivHoi
AyMku (Tkauyk, 2014: 25-28). «BuBvarwuu npani f. KomeHcbkoro, — mucas
C. MUpONOJIBCBKUH, MU He TUIBKH 3HAXOAW/IM B HBOI'O Ti CBiXI NejaroriyHi
iZiel, AKMMU KUBe Cy4acHHWH CBIT, a ¥ Ipo6/ieMH, PO3B’A30K IKMX HaJIEXKUTh
Mai6yTHBOMY. BiZKpuTi U ompalboBaHi HHM Hayalda MeJaroriki Tak
[JIMOOKO NpPaBWIEBHI, 10 NejaroriyHe BYyeHHd . KomeHCBKOro € CTpyHKORO
CHUCTEMOI0, CKJIaZJOBUMU FKOI € CYTTEBI YaCTUHHU HAILIOI HAYKU y CYYacCHOMY 1l
PO3BUTKY» (Muponosbckuy, 156: 97-135). . KoMmeHCcbKUH, 3a NepeKOHaHHAM
C.MHpomno/NBCBKOrO, «He TiIIbBKM MIiCTUTb B cobi Ppanka, basenosa
i [lecTtasnonli, eJleMeHTH iICTOPUYHOTO PO3BUTKY I1eJjaroriky, BiH MICTUTE B
cobi T/MOOKI OCHOBM 1 /11 NOAANBLWIOTO MaWOYTHBOIO PO3BUTKY
nejarorivHoi Hayku» (Mupomnoabckui, 156: 97-135).

Husky npob6sieM cydyacHOI AUAaKTHKU peTeJIbHO BUBYA/IU A, AJIEKCIOK
(oupakThka BuUmol mkoad) (Anekciok, 1998), B.boHpap (3aranbHi
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MeToJioJI0ro-TeopeTH4HI nuTadHsA) (bonaap, 2005), B. Bypsk (opranisanis
caMocTilHOoI po6oTu y4HiB) (bypsk, 2001: 49-51), B. JlozoBa (npo6sieMHe
HaBuaHHdA) (JlozoBa, 2002: 101-118), O.CaBuyeHko (PpopMyBaHHS
iHTeJIeKTya/IbHUX YMiHb LIKOJISIPiB; PO3BUTOK aKTUBHOCTI, CAMOCTIHHOCTI 1
TBOpUOCTi yuHiB) (CaBueHko, 2012) Ta iH. 3a3HavyeHi BUeHi 3BepTanucd U 10
nepiofly CTaHOBJIEHHA Ta PO3BUTKY JHWJAKTHYHOI HaAyKH, OJHaK He
y3araJbHIOBa/IU NICUXOAUJAaKTUYHI ifel KomeHcbKoro.

YacTkoBO  ifjled  XapaKTepUCTUKHU  NCUXOAMJAKTUYHUX  ifei
f.A. KomeHcpKorO 6yJia 3/ificHeHa HaMHU y okpeMii nmy6Jikanii (Osadchenko,
2017: 216-226). [IpoTe 3Hauym[UH NCUXOAUJAKTUYHUIN NOTEHIliaJ HayKOBOI
cnagw Uiy A. A. KoMeHCBKOTO A0Ci pi3HOACNEKTHO He AOC/IiHKeHU.

MeTa HawWoOl CTATTi - ULJISIXOM aHa/li3y Ta NOPIBHAHHSA Cy4yacHHX
HayKOBUX mkepen U Beaukoi dudaxkmuxu fHa Amoca KomeHcbKoro
3[IUCHUTHU CyYacHy iHTeplpeTaLio HOro NCUXOAUAaKTUYHUX e .

[TapagurMa cy4acHOro BITYMU3HAHOIO  OCBITHBOTO  MPOCTOPY
I'pyHTOBaHa Ha KoHlenuii «HoBa ykpaiHcekka mkosia» (KoHuenuig «Hosa
yKpalHcbka 1mkosa», 2018). 3BicHo, Lle - 6araTopyHKIiOHATbHUNA TOKYMEHT.
BiH xapakTepu3ye NpiopUTeTHI TEHAEHLII pO3BUTKY OCBITU YKpaiHu.

BUKOpHUCTOBYI0YM HAyKOBI MeTOJW aHali3y, CUHTe3y, NOpPIBHAHHA
BKazaHoi KoHlennii, HaykoBuX 3/100yTKIB CydyacHUX HayKOBIiB Ta Beaukol
dudaxmuxku f. A. KoMeHCbKOTO, HAMH BUOKpEMJIEHO JIBi JOMiHaHTHI ifel, mo
00’€/IHYI0Th 3a3HayeHi mpalji: ifed BiJIbHOrO BHUXOBaHHs, 6a30BaHOro Ha
iHgUBiAyaJbHOMY MiAXOAI B OCBIiTI, Ta iJed 3HA4YyLIOCTi poJsii mejarora.
OTxe, came Ui imei BUZATHOrO BYEHOTO JOCi IHTEpHpPeTyTHCH,
aKTyaJli3yoThCd Y HayKOBOMY IpocTopi. CXxapakTepH3yeEMO iX MOYepexxHo.

1. 1aes BiJibHOrO HABYAHHSI Ta BUXOBAHHS - 6€3 NPUMYCy

Ha TuTynbHOoMy apkymi Beaukoi dudakmuxu BuAaHHs 1657 p.
300pakeHUH CUMBOJIIYHUNA 3HaK 3 HamucoM: «Omnia sponte fluant; absit
vilentia rebus». lle ocHoBHa AyMKa meAaroriyHuxX norasfAiB KoMeHCBKOTO,
sIKy BiH 00paB ZieBi30M JJis CBOIX IUAAKTUYHUX Mpallb: «Y BCbOMY CBOGOJA
i Hi B YoMy HacuibcTBa» (KomeHckuH, 1989). [IcuxooriyHOT HAyKU TOJI 1ile
He OyJio, KoMeHCBKHH AiIB Ha MiJICTaBi BJaCHUX CIOCTePeXeHb 3a AITbMH.
OpHak Horo MIpKyBaHH{l WOJO MUCJEHH$, BOJII Ta IHIWMWX MNCHUXIYHHUX
NpOoLeCiB JOCI CTAHOBJISTh 3HAYy LU HAYKOBUM IHTepec.

OoHUM 3 HaWBaXK/JIMBIIIMX TMCUXOJUAAKTHYHUX CKJIAJHHUKIB igel
BiILHOTO HaBYaHHY Ta BHUXOBaHHd KoMeHcbkoro OyB MNPUHLHUIN
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NMpUpooBiANOBIAHOCTI (Jlopakunanuaze,1970). AHani3 npalb BYEHUX, IKi
JochiKyBaad cnaamudy KomeHcbkoro (Muponosbckui, 1871: 97-135;
Tkauyk, 2014: 25-28), nigpyynukiB 3 ictopil nemaroriku (llIMugr, 1880),
icTopii augakTuk (bongap, 2005; CaBueHko, 2012) cBiAYUTS, O GUIBLIICTD
BYEHUX OyJM €AWHI B TJAyMaueHHI NPUHLUNY MOPUPOAOBIANOBIAHOCTI
KoMeHCbKHM: JIloAUHA — YaCTHHA NpUpoAU. [IpupoAoBIANOBIAHICTE 03HaYa€E
BiANMOBiAHICTL BUXOBAHHA MNPUPOLAI 1 THUM 3aKOHOMIpPHOCTAM, LIO
$YHKIIOHYIOTE y Hili, He3anexHO BifA Hac. OCKIJIBKHU JIIOJWHA € YaCTUHOIO
npupoSu (MIKpOKOCM y MaKpoKocMi), KOMeHCbKHH CTaBUB NHUTaHHA MpO
BiANOBIHICT NpUpoAi y IMpoKOoMy po3yMiHHI (KomeHckni,1989).

BiH 3ak/MKaB MNOBaKaTH OCOOHUCTICTB JUTHHH, BpPaxOBYBAaTH
il npupoAHi 0cOBJUBOCTI, pO3BHUBATH Mi3HaBaJbHI 3aJaTKU. [Iponiec ocBiTH
MaB OyTH TakK OpraHisoBaHWH JJis y4YHIiB, HaroJollyBaB MHUC/JIUTEJb-
neJjaror, «mo6 MokHa 6yJ0 JOBeCTH iX [0 BepLIMH HayK 6e3 TpyAHOLIIB,
HYJOTH, TPUMaHH4 i 6UTTS, a HI6U rpaloyvUCh i XKapTywuu» (KoMeHCbKUH,
1940). HuHiIHg WKOJA «MaKCUMaJbHO BpaxXOBYE MpaBa JUTHHH,
il 37i6HOCTI, MOTpeb6U Ta iHTepecH, Ha MPaKTHUIl peasi3ylO4u MPUHLUI
AuTUHoeHTpU3My» (Konuenuisa «HoBa ykpaiHcbka mkosa», 2018).

[IpyHarizHo mpUrafaeMo, o BUXOBHI 3ycu/nsd KoMeHcpkoro 6ysu
CIpsIMOBAaHHMU He JIMLIEe HAa PO3BUTOK OKpeMHX OOJapoBaHMX OCi6, a Ha
NPOCBITYy 3arajioM JIJACTBA: BiJ Ta/laHOBUTOI [0 PO3yMOBO BizcTasol
JAUTUHU | Kasiky, amke «<..> BCiX Tpeba BecTH A0 TOro, mob6 BOHH,
HaJIe)XKHUM YMHOM BBiOpaBIIU B cebe HayKy, JOOPOUYECHICTE i peJiirito, MOrJiu
3 KOPUCTIO NPOWTHU TeNepillHE WUTTA 1 JOCTOMHO MiATrOTYBaTUCA [0
MaibyTHBOro». A KOJMM MH [03BOJIMMO pPO3BHUBATH CBid pPO3yM TiJIbKU
JlesIKUM, BUKJIFOYMBIIH BCiX IHIIMX, TO 6yAeMO HeclpaBeJJ/IUBI 0 THX, XTO Mae
TY K caMy NpUPOJY, — TaK MPOTO/IOLIYBaB BiH BeJIMKY MeTy 3arajbHOI OCBITH
(KomeHcebku#, 1940). ¥ po3MoBi 3i cBOIMU OTNIOHEHTaMH, fKi CTBepKyBaJiy,
1[0 He 3 KOXXHOTO IIMaTKa JepeBa BUXOAUTH MepKypil, BIH rOBOpHUB, LIO 3
KOXHOI JIIOJUHU BUXO/IUTh JIIOJAWHA, KO TUJIBKH il He ncyBaTU (KOMeHCHKHUH,
1940). [legaror-MyUcIUTeNb He 6aUUB Y «pPi3HOMaHITHOCTI po3yMiB», TOOTO, B
iHAUBIAyaJbHUX OCOGJMBOCTAX AUTSAYOI AyIli, B 3Ji6HOCTSX JIOAEH KOJHOT
NepellKoAH [0 HaBYaHHS BCiX ycboMy, BceGiyHO. KOMeHCBKUI BUCYHYB ifero
KOMIIeHcalil 3a JONMOMOIOKW BHUXOBAaHHA i HaBYaHHA NPUPOLHUX HeJOJIKiB
qofed: «Cainux, TJyXuX, HeJOPO3BUHEHUX IMOTPi6HO MNpUJIy4YyaTH JdO
KyJbTYpH 1 HaBiTh 3 OCOGJMBUM CTapaHHSIM, 3BaXal4d Ha ixX OGiibiny
noTpeby y Hamid AomnoMo3si, 60 ixH NpUpoJa yepe3 BHYTPIllIHI HeAOJiKU
MeHIlle 3/]aTHa AONMOMOTrTH caMa cobi» (KomeHcbkul, 1940). TakuM 4HHOM,
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HJleTbcd Npo llle OAWH HaNpdaM NPUHLMUIY NPUPOJOBIANOBIAHOCTI OCBITH -
iHKJII03UBHE HaBYaHHA (3BicHO, 6e3 yXHBaHHs TepMiHy KoMeHCBKHM ).
HuHi iHKA03MBHA ocBiTa - rJiobajbHe OCBITHBO-COLia/IbHE MHUTAHH4,
3adikcoBaHe y NpPOBIJHHX HOpMaTUBHUX JokKyMeHTax (Konuenuis «HoBa
yKpaiHCbKa LikoJay», 2018).

Tunosoria y4yHiB mo6yzoBaHa HHM 3a NPHUHLMIOM BHSBJEHHS
pi3HUX iHAUBiAyaJbHHUX OCOOJIMBOCTEHN Yy HaBUYalbHIN JAiSIJIBHOCTI: SKICTh
po3yMy: TOCTPUH 4K TYNUH; TeMO po3yMOBOI JifJIbHOCTI: WBUAKHHA 4M
NOBIILHUH; CTaBJIeHHA [0 HaBYaHHA — JIiTU JONUT/IMBI, NParHyTh [0 3HaHb,
i Galimyki 10 3HaHb, He AONUWTJIMBI; MPOYIB PUC XapaKTepy B HaBYaJIbHIH
JISVIBHOCTI - CJIYXHsHI, 37, A06pi, BOepTi Towo. BiAnoBifHO [0 BKa3aHUX
KpuTepiiB, KoMeHCbKUI BUAUISIE WICTh TUITIB YYHIB, JAal04M peKoMeHJalil 1oa0
iHauBiAyaneHoro miaxody A0 HUX. CyTHICTb CKa3aHOro BUJATHUH MNejaror
3BOJMWTB JI0 BUC/IOB/IOBaHHA [lnyTapxa: «AKUMH AiTH HApOLKYOTECS, Lie He BiJ
KOTO He 3aJIeKUTh, ajle, 00 BOHU LIJISAXOM NPaBUJIBHOTO BHUXOBaHHS CTaH
XOPOIIUMH — 1€ B HalIUX pyKax» (KomeHcbkui, 1940).

TakMM YUHOM, TOBOpAYM MNpO MeTy | 3aBJaHHA HaBYaHHd Ta
BUXOBaHHS, KOMeHCbKHI aKlleHTyBaB Ha iHAUBiAyaabHOMY migxoai no
KOXXHOI JUTHHU 4K [CUXOAWJAKTUYHUX 3acafaxX YCHIIHOCTI 1bOro
npolecy. BiH mponoHyBaB BpaxoByBaTH BiKOBi 0COGJIMBOCTI AiTeH, Xo4a i He
PO3KpUBaB LIUX OCOOJHUBOCTEN B JleTa/sx i noApobuusx. Lle neperykyerbcsa
i3 cCyyacHO MNeJarorikor: y KOHOI JJUTUHU CBiM Yac JOo3piBaHHS, yCIHiXU
KOXKHOT'O Tpe6a MOPIBHIOBATH 3 HOTO X NONepeJHIMHU pe3y/ibTaTaMHU, IpoTe
He 3 ycniwHimuMu AiteMu (Kpemens, 2011: 33-34). PekoMeHJallisiMU
3anpoBapkyBaHoi KoHuenuii 3asHadyeHO: «<..> CYTTEBO MNOKpallyKThb
pe3y/bTaTH HaBYaHHS Taki 3aco6U mepcoHasizalii HaBYaJAbHOTO JIOCBIfY,
dK poboTa 3a IHAMBiAyaJbHHMMH IJITaHAMM, OKpPEMUMH HaBYa/bHUM
TPAEKTOPIAMY, y paMKax IHAUBIAyaJbHUX JOCAISZHULBKUX MPOEKTIB»,
«Y HaB4YaHHi 6yAyTb BpaxoBaHi BikoBi 0cO6/IMBOCTI $i3sUYHOTO, NCUXIYHOTO
i posyMoBoro po3BuUTKy AiTei» (KoHuenuisa «HoBa ykpaiHCbka miKoJia»,
2018). 3BepTaemo yBary Ha Tol $aKT, 0 NOHATTS «MCHUXOJIOTISA» ¥ YyacHu
KomeHcbKOro He 0yJIo BHOKpPEMJIEHO, IIpOTe caMe ICHUXOJIOTIYHUM
acnekTaM JWJAKTHYHOIro Tmponecy (NCUXOAUAAKTHUYHHUM) BHUAATHHH
nejaror noBcgaKyac NpuAiasaB HayKoBe 3HaYeHH4.

[IpeaMeTOM CBITOBOrO AOCHTiMKEHHS HUHI € AITH MOKOJiHHA Y, abo
«JITH TUCHYOJIITTS», AKi Hapoaurca Mk 19901 2000 pokamu. [xHi nornsaay,
CHOCI6 KUTTS KapJWHAJBHO BiAPI3HAIOTHCA Bifi CTapUIMX NOKOAiHB. 2KUTTS
JUIsl HUX - lie TOCTilHe TBOPEHHs, rapMOHid MiX 3apo6JsIHHSAM KOIITIB,
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Ni3HaHHAM HOBOTO, CaMOBJOCKOHaJIeHHAM, [pol Ta po3Barow. JUig HUX
HEMa€E YiTKOTO PO3MeXyBaHHS M pobGOTOl0, HABYAHHAM i BiIOYHHKOM.
Po6oTa He 060B’I3kKOBO Mae OyTU cepio3HoW i HyaHow. Ha migxoni
NoKoJIiHHA Z. Cy4acHi JiTH 3HaYHO BiApi3HAKTHCS Bij oNepejHiX MOKOJIiHb.
BoHU He 060B’3k0BO OyZAyTb MOAUIATH NOTJISAAU cTapmiux. OTxe, MAeMO
3aMpoNOHyBaTH MaHOYyTHIM MOKOJIHHAM YKpalHLiB WKOJIy, d9Ka Oyje s
HUX cy4dacHoto (KoHuenuig «HoBa ykpaiHceka mkosa», 2018).

['osi0BHE 3aBJaHH4 3AIHCHIOBAHOI MOJepHi3aL il OCBITHBOI CUCTEMHU
YKpaiHy, TOCJAyroBylw4Yucb JyMKow  B.KpeMeHs, «MakcuUMaJbHO
HabJIM3UTH HaBYaHHY | BUXOBaHHS JO KOHKPETHUX 3Ai0HOCTeH AWUTHHHY, i
cyTHocTi» (Kpemensb, 2011: 33-34), opieHTallis Ha mnOTpebu y4YHA B
OCBITHBOMY NpoLeci, AMTUHOLIEHTPU3M; HOBUH 3MICT OCBITH, 3aCHOBaHHUH Ha
dopMyBaHHI KOMNETEHTHOCTEH, MOTPIOHUX AJS YCHIlIHOI caMopeaJizalii B
CYCIiNIbCTBI; Mezarorika, 0 IPYHTYETbCAd Ha MapTHEPCTBI MDK y4HeM,
yuuTesieM i OaTbKaM{; HACKpisHUM NpoLec BUXOBaHHS, SIKUH ¢opMye
LiHHOCTi; YMOTHMBOBAaHUH Yy4YMWTe/ib, KU Ma€ CBOOOLY TBOPYOCTI M
PO3BUBAETHCA NMpodeciHHO; HOBA CTPYKTypa IIKOJH, Ka JaE 3MOry Jobpe
3aCBOITU HOBHU 3MICT i HaOyTHM KOMMETEHTHOCTI MJif KUTTH; CydacHe
OCBITHE CepeIOBUIIlE, IO 3a6e3MeYUTh HeoOXiHI YMOBH, 3aco6U i TeXHOJIOTIT
JlJIsl HAaBYaHHS Y4YHIB, OCBiTSIH, 6aTHKIB He JiMlle B MPUMIillleHHi HAaBYaJIbHOTO
3aknagy (Konnenuis «HoBa ykpaiHcbka wmikosia», 2018). OTxe,
NCUXOAUJAKTHYHI racjia BUAATHOIO IeJarora ycnilHo iHTepHnpeTyoThCd Y
YUHHUX OCBITHIX JOKyMeHTaXx y KOHTeKCTi peasisauii izei BinbHOro
HaBUYaHHA Ta BHUXOBaHHA - 0e3 NOpuMycy. Peanisanisa BkazaHol izgel
KOHKpPeTH3YETbCA B iHTeplpeTalil TakUX MNCUXOAWJAKTHUYHUX MOTNAJIB
fA. A KomeHcbkoro (6e3 yxHBaHHS y TBopaX KoMmeHCbKOro TepMiHiB
«IHKJIK3UBHHUW» Ta «iHAUBIAyaJbHUR»): NpPIOPUTETHICTE NPUHLHUILY
NPUPOJOBIANOBIAHOCTI;  3alpoBa/pKeHHd  iHK/IIO3UBHOIO  HaBYaHHS;
IHAMBIAyaJIbHUNA NIAXiA 1O KOKHOT AUTHUHM.

2. Iaedq 3HaYyWOCTi poJi nejarora

«Konu yuumenl OyayTb TpuUBITHI 1 JackaBi, He OyAyTb
BiAlUTOBXyBaTU Bij ceGe JiTeli CBOIM CYBOpPUM MOBOJPKEHHSIM, a OyAYThb
npyBabJIIOBAaTH 1X CBOE MPUXUIBHICTIO, MaHepaMHU i c/I0BaMH <...>, TOJI
BOHH JIETKO 3aBOKWIOTH IX ceple Tak, o AiTAM OyZe NMpHeEMHille 6yTH
B IIKOJI, HDK BJOMa» — HaroJiollyBaB CBOI'O 4acy BWJATHWUH MNejaror
(KomeHcbkui, 1940: 126-127).
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36epexkeHHs1  IHAWBiAyaJbHOCTI  AWTUHY, 1i  YHiIKaJbHOCTI,
Pi3HOPIBHEBOCTI y 3/I6HOCTSAX i MOXKIMBOCTSX, iHTepecaxX Ta MparHeHHsX
noTpebye CIPUAHATTA | YCBiJOMJIEHHS] YYWTEeJbCTBOM Ha NPUKIaLHOMY
PiBHi Cy6’€KT-Cy6’€KTHUX CTOCYHKIB yUHUTENS U YUHIB, [0 MalOTh C'YMaHHUH,
neJarorivHo AOLUIBHUNA XapaKTep. 3ayBaKuMo, 10 KoMeHCBKUH po3ridjaB
OCBITHIH mpolec Cy0’€KTHUM: «<...> MUCMEYMaeo Hag4amu I 4UmMucs <...>»
(KomeHcekui, 1940: 126-127). ¥V Takid B3aeMofii BuuTesai i yuHI
HaWsdCKpaBillle BUSIBJISIOTE cebe, I/IMOILe NMi3HAITh O4WH OJHOTO, JOCAralTh
B3a€EMOPO3yMiHHA. 3aBAAKH Cy6'€KT-CYyO’EKTHUM B3aEMHUHAM y4YeHb
YCBIZOMJ/IIOE CEHC BJIACHOTO KUTTA 1 JiIJIBHOCTI, BU3HAYaE OCOOHUCTICHY
TPAEKTOPII0 PO3BUTKY, PO3pOOJIsIE i peasi3ye J1aHU Ha MaHOYTHE.

[lpobseMa Cy6’eKT-CYy6’'€EKTHUX CTOCYHKIB y4ydTessl |1 Y4HIB
B Cy4YaCHUMX yMOBax 3HAYHO aKTya/i3yeTbCd, W0 3YMOBJEHO TaKUMH
YMHHUKaMU: MOJAJbLIMM 3POCTAHHAM JIIOJCBKOTO (aKTopa, CTPIMKHUM
nepexoJioM Bif IiHAyCTpiaJbHOTO cCycnijibcTBa M0 iHdopMaliiHOro;
JeMOKpPaTUYHUMM TeHJEeHLidMHU i pouecaMy, peasisalieo HalioHaJIbHOIO
npoekTy «BiAKpUTUH CBiT», CHCTeMM HaLiOHAJBHOTO TNAaTPIOTUYHOIO
BUXOBaHHS; 3aBJaHHAM NOOYAOBM MaKCUMaJbHO IHAMBIiAyani3zoBaHOI
BUXOBHOI M OCBITHBOI TpaeKTOpil y4H{, CTBOpPEHHS | BUKOPHUCTAHHS
Cy4acHOro MeJaroriyHOro CepelOBUILA; HEOOXIJHICTIO po3pobJeHHS
¥ onepaTHBHOIO BIPOBaJXXeHHd IHHOBaLiMHUX, NMPAKTUKO OPIEHTOBAHHX
pe3yJIbTaTiB NeJaroriyHoi HayKH, TeXHOJIOTIH i lepeBipeHOro nepesoBoro
Jocsiny BuuTenis (boiiko, 2012: 3-17).

[lpakTHka CBiAYUTBE, WO Yy NOpoueci MneJaroriyHol B3aeMOAIl
BUCOKOrO pIiBHS1 BiAOyBaeTbCc NOBHe CaMOpPO3KPHUTTH 3Ai6HOCTeH
i MOKJIMBOCTEH YUHIB, @ TAKOX MeAarorivHoi KOMIeTeHTHOCTI BuMTeiB. Ha
OCHOBI CcOpPMOBAaHUX OCBITHBO-BUXOBAJBHUX CTOCYHKIB [JOCSATAETBCH
TaKUK piBeHb «CHiJIBHOCTI», 3a fIKOrO0 MDX YYaCHUKaMU MeAaroridyHoro
[poLecy 3HUKAWTb aBTOpUTapHe JOMiHYBaHH{, eMOllifiHa HanpyXeHicTb
Ta HelOBipa, BiAOyBaeTbcAd B3aEMHe NPUUHATTA IHAUBIAyasbHO-
IICUXOJIOTYHUX NMapaMeTpiB OJWH OJHOTO, 3'fIBJSETHCH YMIHHA CTaTU Ha
Micle iHIUX, iJeHTUdIKyBaTHUCA 3 HUMH. Y CydyaCHHUX COLIOKYJBTYPHUX
yMOBax MeAaror MOKJWUKAaHUH Ha OCHOBi Cy0’€KT-Cy6’€KTHUX CTOCYHKIB
dopMyBaTH He Julle Mi3HABAJbHY, @ U eMOIiHHO-BOJIBOBY i MOTHBALiIHY
cbepu [aiTel, 3[aTHICTH iXHBOI caMopeanizanii. «JKIO BYWTeNb CTaB
JPyroM JWUTHUHY, SIKIO U4 JApyk6a ocdsHa 6J1larOpoJHHUM 3aXOIJIEHHSM,
IOPUBOM JI0 4YOrOChb CBIT/IOTO, PO3YMHOIO, y ceplui AUTHHU HIKOJHW He
3'ABUTBCH 3JI0», - nOuTara B.CyxoMJMHCBKOrO, CHiB3ByYHa iZeaM
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Komencekoro. Ul putaty obpaHo ozHuM i3 racen Konuennii «Hoea
yKpalHcbka mkoJa» (Kpemenb, 2011: 33-34).

Omke, HaUBaXJIMUBIIIUM  acNeKTOM Cy4acHOl  iHTepnpeTauii
NCUXOAUJAKTUYHUX (el A.A. KOMEHCBKOTO y KOHTeKCTI peasizanii igei
3HAYYLIOCTI poJii Mearora € Cy6’ €KT-Cy6'€KTHI CTOCYHKHU YYUTeENd | yYHIB.

«fkmo He 6yAe J06GOBI — MpU BCIX HalIMX IHIIKUX Mpaysgx MU
3aJIMIIMMOCS NPOCTO TPU3YHAMH, WO 3a0pajucd O HOPM CBOEI CYETH»
(KomeHcku#, 1989). T'yMmaHHi Cy06’e€KT-Cy6’€KTHI CTOCYHKH MaloTh
NPOHU3YBAaTU BCK CUCTEMy OCBITH, W0 € MPOrPeCUBHOK CBIiTOBOK
TeHJeHLiel |1 O0’'€EKTHBHO NPUTAMAaHHOK HAIIOMY HAapOAy, OCKIJIBKH
[YMaHHICTb € XapaKTEepPHOI0 PUCOI0 YKPaIHCbKOI MEHTA/BHOCTI.

Ha Hamy AyMKy, XapakTep Ccy6'eKT-Cy0’EKTHUX CTOCYHKIB 3a/1€KHUTh
Bifl TOro, HaCKIbKM T'YMaHHOW € MO3UIlid BYMTeJd, i nepeAbayae: Horo
caMOBIJiJaHy mpal(lo; MoBary i Bipy B KOXHY OCOOMUCTICTh JUTHHHU; yBary,
JONOMOIry y TpyZAHOLIAX JIIJCBKOTO CTAaHOBJIEHHS; 0O6'€KTUBHICTB
B OLIiHKOBaHHI Jiil CBOIX i y4HS; BUHATKOBO BAYMJIUBUH, CAMOKPUTHYHUU
a”Hasi3 cBO€l JAigypHOCTI TOowo. [ymMaHisM - Lie pe3yJbTaT BeJHMKOI
i TpuBanoi poboTU mejarora HaJ yJOCKOHaJE€HHSIM CBOEl mpodeciiHol
KOMIIeTEHTHOCTI. Ik 3a3HavyaB B. CyxoM/IMHCBbKUH, «CepleuHICTB, TelI0Ta,
JOOpPO3WYJIMBICTE y CTaBJeHHI O JUTHHU - Te, WO MOXHA Ha3BaTH
3araJJbHUM CJI0BOM dobpoma, € HACTiAKOM TpUBaJIOl poOOTH Nejarora Haz,
CaMOBHXOBaHHSM MOYYTTiB» (CyXOMJIUHCBKUH, 1977: 292-308).

OTxe, r'yMaHi3M — eJleMeHT NeJaroriyHoro MUcJeHHd, 10 XapaKTepH-
3YETBCA 3MIHOO MOIVISAZAIB HAa JUTHHY 5IK Cy6’'eKTa B3aEMOJi, Ha popMyBaHHs
HEMOBTOPHOI iHJMBIAyaJbHOCTI SIKOrO BOHa chpsMoBaHa. ['yMaHi3M €
OCHOBHHUM aCNeKTOM Cy4dacHOI iHTeplpeTayili MNCUXOAUJAKTHYHUX iJel
A. A. KomeHCBKOI0 y KOHTEKCTi peastizauii ilel 3Ha4y 1 ocTi poJii nejarora.

Ha ocHoBi aHanizy HaykoBux mxkepes (bex, 2004: 5-15; Boiiko,
2012: 3-17; CaBueHko, 2012) HaMu BCTaHOBJIEHO, L0 TMeJAaroriyHa
B3aEMO/Ii1 BiAOYyBa€TbCAd Ha TPhOX PIBHAX: CHIBMiANOPSAAKYBaHHS,
CHiBpOGITHUIITBO, CHIBTBOPYiCTh. CHIiBHIANOPSAAKYBAaHHS — Ile CTOCYHKH,
no6y/JoBaHi Ha CTpPOroMy JOTpPUMaHHI HOpMAaTHBHUX MpaB i 0OOB’A3KIB
Y4YaCHUKIB OCBITHBOTO MPOLECY.

CniBpo6iTHULTBO (MAapTHEPCTBO) — Lie B3aEMOJisl, 'pPyHTOBaHa Ha
CHiBOiANOpSAAKYBaHHI, ajie 3a ¢KOI BYWUTeJb 1 ydeHb 00'€HaHI fK
piBHONpaBHI NapTHEPU CHIAbBHUM [iaJIorOM, COPAMOBAHHWM Ha YCIIXH
B HaBYaHHi U BuXoBaHHi. BoHU 060€ — cyG’€KTH OCBITHBOI JiSIIBHOCTI:
«Y B3aEMHUHaAX Cy6’'eKTiB HeMa€ HiSIKOro NMPUHLIMIOBOIO MpPHUBiNEw y MOro
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npuBaTHoro «f». ToMmy BifHOCHHM MiX «f» 3BOpoTHI» (AbyJbxaHOBa-
Cnagckast, 1989). CniBpo6iTHUITBO NMepefbadae 3allikaBjeHe OJep:KaHHS
HOBUX /I Y4YHiIB 3HaHb. CTaH KOXHOIO MNapTHepa — 3a/J0BOJIEHICTb
y4uTesId i yCixX y4H4 — Lie IXHE 3arajbHe JOCATHEeHHS.

HaiiBuimiuM piBHeM B3aeMojii BuMTesas 1 WKOJSPIB y mpoueci
dopMyBaHHSl OCBITHBO-BUXOBAaJIbBHUX CTOCYHKIB € CHIiBTBOPYICTB, fKa
nepeabdayvya€e CHiBMiANOPSAKYBaHHS i CHiBpOOITHUITBO, MpHU FKOMY BCi
cy6'eKTH 006’€/lHaHi TBOPYMM [iajlorOM — MOIIYKOM HOBOTO y 3MicTi #
3acobax HaBYaHHS | BUXOBAaHHS 3 METOK AKTUBHOIO CaMOPO3BHUTKY Ta
CaMOBHUSIBJIEHHH OCOOMCTOCTI KOXHOI JUTHHU. Takox peasisyroTbCs
HasiBHI i OTeHUiliHI MOXJIMBOCTI y4HTE4.

Y pisnecnpsgMoBaHOMYy pO3BUTKY CTOCYHKIB Bif cmiBmigmo-
PSAKYBaHHSA [0 CHIBPOOGITHUIITBA i CMIBTBOPYOCTI 3aKaaZileHO MOXKJIUBOCTI
YCHIIIHOIO iHTe/IeKTyaJbHOIO M eMOLIMHOrO CTaHOBJIEHHA KOXHOI'O
IIKOJApa, a TaKoX BHSIBJIEHHs OararcTBa pecypciB y4YUTeNbCbKOI
KOMIIETEHTHOCTI, apceHa/ly INeJaroriyHMXx 3acobiB 1 BJOCKOHaJeHHS
OCOOUCTICHUX sIKOCTel Negarora. HejockoHasicTb B3aeMOZIl BUKJIMKaHa
HeJIOCTaTHBOIO KIJIBKICTIO Cy4YaCHUX MiJAPYyYHUKIB, HeOOIPyHTOBAHICTIO
[[IHHICHUX OpPIEHTHPIB y4YHIB, OpaKOM BiJMOBIJHHUX MpPOrpaM 3 BUXOBAHHS,
€IUHUX BUMOTI [0 BUYMTeJd 1 YiTKHUX MpaBUJ NOBEAIHKHA YYHIB, LIJIAXiB
i 3acob6iB IxHBOI conjianbHOI aganTamii W 3axUcTy. MU NOropKyeEMoCh
3 Mo3ulli€l THX HaykoBLiB (boiiko, 2012: 3-17; ), s1Ki, O6IpyHTOBYIOUYH piBHI
ne/larorivHol B3aEMo/ii, He 3BOAATE B aOCOJIIOT MOHATTS «PiBHICTb» (yUHSA
i negarora) i «moBHa cBo60Aa» (/iTei), 0cO6MBO IK YMOBH i OCHOBHU NiAXoAy
JI0 BHUXOBaHHA ocobucTocTi. Ictopuunui aoceig, Big posginy XXVI «llpo
WKUIBHY AUCUUITIHY» Beaukoi dudakmuku (KoMmeHckuii, 1989) 1o HacTaHOB
CyxoMJIMHCBKOTO mpo AucuuiliHy (CyxoMauHcbkud, 1977: 292-308),
CBiUUTH, L0 HECNPOMOXHICTb Teopii «BUIBHOIO» BUXOBAHHS HacaMmIepes[
noJisirajla caMme y BU3HaHHI «CBOOOJAM» CTOCYHKIB fK MOYAaTKOBOI MO3UILil
IIKOJIM, IXHbOI CBOGOJM BiJ| TOJIOBHHX HOPM MopaJi, CyCHiIbHUX BiJHOCUH
i 3anUTIB XUTTH. TOMy MU pO3IJ/ISIAAEMO PiBHI B3aeMOJIl yuuTeJId i yYHIB He
i30/110104U CNiBPOGITHUITBO i CHIBTBOPYICTh Bij CHiBMiANOpPS/JKYBaHHS,
i TUM Oinblie He MPOTUCTAaBJAWYHU iX. f. A KoMeHCBEKUI Malike 4OTHPHU
CTOJIITTA TOMY HaroJOWYBaB, IO WKOJHW MalwTb OYTH «CHpaBXHIMU
MalcTepHsIMM JIIOJeH, B IKUX <...> PO3yM Y4YHiB OCBiuyBaBcH 06 6JINCKOM
MYJAPOCTi, <...> Ayiui i Aii iXHi cnpsgMoByBanucs 64 [0 3arajbHOI rapMoHii
Jo6pounHHOCTI <..>» (KomeHcebkui, 1940). Huni B ocHOBi megaroriku
NapTHepCTBa — «CIIJIKYBaHH{, B3aEMOJid Ta CHiBOpaud MK Y4YUTeJeM,
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y4HeM i OGaTbkaMuW. YuuTesb Ma€ OyTu Jpyrom» (Konuennig «HoBa
yKpaiHCbKa mKoJa», 2018). «fkio BUMTEN b CTaB APYTOM JUTHHH, IKIIO LSl
Ipyx6a ocsisiHa 6J1arTOpOJAHHUM 3aXOIlJIEeHHSIM, TOPHUBOM JI0 4OTOCh CBITJIOTrD,
PO3YMHOIO, ¥ Ceplii AUTUHHU HIiKOJIM He 3'BUTHCH 3JI0», — NMHUcaB Bacuib
CyxomnuHcbkul (CyxomauHckui, 2012). HoBa mkosa npaiBaTUMeE Ha
3acajlax «IeJarorikd napTHepcrBa». B OCHOBI neparorikd napTHepCTBa -
CHIJIKyBaHH$, B3aEMOJIis Ta CHiBMNpand MiX y4dUTesieM, YUHEM i 6aTbKaMH.
YuHi, 6aTbKM Ta BUUTEJI, 06'€AHAHI CHINTBHUMH LINSIMH Ta MParHeHHAMY, €
JOOpPOBIIBHMUMHM Ta 3allikaBJIeHUMH OJHOAYMUSIMM, pIiBHONPAaBHUMH
yYaCHUKaMH OCBITHBOIO TIpoLecy, BiANOBiZaJIEHUMH 3a pe3y/bTaT
(Konuenuisg «HoBa ykpaiHcbka mkoJa», 2018).

OTxe, e OJAHMM acHeKTOM Cy4yacHol iHTephpeTauii ncuxoauja-
KTHYHUX igel . A. KoMeHCBKOro y KOHTEKCTI peasnisauii ifei sHa4ywocTi
poJii nejarora € 3aCTOCyBaHHA e Jaroriki napTHepcTBa.

[lpuHarigHo 3ayBaKuMo, o KOMeHCBKHUH pO3IJIAaB OCBITHIH
[poLeC TIIBKA NPOAYKTUBHUM: «<...> HABYAMU 3 NE8HUM YCNiXOM, TaK, W00
Heycnixy 6yTH He Mor/o <..>» (KoMmeHcbkul, 1940). [louyTTa ycnixy mae
BUpilla/JibHe 3HAUeHHA y NCUXIYHOMY PO3BUTKY iHJUBiZA, OCKIJIBKU BOHO
Oe3nocepeJHBO NOB’I3aHe 3 WOro NMPHUPOJHOI AKTUBHICTIO IK OCHOBOK
HOPOKeHHS MaWOyTHIX BUJIB JAiSIBHOCTI M XUTTEAIANIBHOCTI 3arajioMm.
JJi poO3BUTKY JIIOJUHY, pe3yJIbTaTUBHOTO BHUKOHAHH{ HeWw OyJb-sKOi
JiSJIBHOCTI, HeoOXiiHa HasBHICTh MOCTIHHOI CUCTEMU CTUMYJIIOBAJbHUX Ta
COpPSMOBYBaJbHUX NiJKpin/eHsb. Y ix posai oco6JuB0 epeKTHBHO BUCTYIAE
YCIIX, IKUH Ja€ CUJIH, Bipy i MOMK/IMUBICTb NOJOJIAHHS NEPEIlKO/, CTBOPHE
OCHOBY Ji/11 pOpMyBaHHS aZleKBaTHOI CaMOOL[iHKH, 3abe3leyeHHs TBOPYOTO
caMomnouyTTa JwAuHU. llepebir ydiHHa edeKTUBHIMMWKN i Aae sAkicHimi
pe3y/bTaTH, KO B y4YHd € TJIMO6OKI MOTHUBM. Y IX HM3Ii 4ilbHe Micle
HaJIeXXUTh NParHeHHI0 [0 YCIixXy. 3BiICH BUIJIMBAE, 1O OpIEHTALLiS Ha yCIiX
NOBMHHA BHUCTYNaTH HeoOXiZHOW YMOBOKW NOOYAOBH  OyAb-IKOI
epeKTUBHOI MeAaroriuyHol CHUCTeEMU: «<..> Tpeba Hacamnepe[ 30yAUTU
B YYHiB cepio3Hy JIt060B 10 3aHATTA <...>» (KomeHckwui, 1989).

B yMoBax yTBepKeHHsI B YKpaiHi pUHKOBUX BiJHOCHH, B OCHOBI IKUX
3aK/1a/IeHO KOHKYPEeHIil0 IXHiX cy0’eKTiB, KapAuHaAbHOI TpaHchopMallii
3a3HaB COLiJIbHUM MNONMT Ha MeJaroriky yclixy: ¢KicHa ocCBiTa OTOTO-
YKHIOETBCH 3 KOHKYPEHTOCIIPOMOKHICTIO JIIOJUHU. ENHICTB paJocTi 3a cebe Ta
iHTepecy JIlOAWHU 0 cebe NPUBOAWUTE O PO3BUTKY CaMOIOBAard, MOYyTTs
BJIAaCHOI 3HAUYWOCTL. ¥ Mipy TOro, 9K MepeXWBaHHs Cy06'EKTOM paJioCTi
OCMMUCJIIOETHCS, YCBIJOMJIIOETECS, BOHO NEPETBOPIETECH Y NOYYTTHA TOpAOCTI
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3a cebe. Ycmix B OCBITHBOMY MpoOleCi € MOTYTHBOW PYIIIHHOI CHJIOKW
PO3BUTKY 1 peasizaylil MOTeHUiMHUX MOXJIMBOCTEH Y4YHIB: Lieil BHUCHOBOK
BU3HAETHCS HUHI OJIHIEO 3 NefaroriyHux akciom (Tkauyk, 2014: 69-71).

TakM 4YMHOM, acleKTOM Cy4YacHoOl IiHTepmpeTauii ncuxoauzaa-
KTHYHUX igel . A. KoMeHCBKOro y KOHTEKCTI peasnisauii ifei sHa4ywocTi
poJii mejarora € TaKOX 3aCTOCYBAaHHA MNejarorikv ycmixy. 3arajiom
peanisanid izel 3HaAYYLIOCTI poJii BUUTEA KOHKPETHU3YEThLCA B iHTepIpe-
Tauil TakUX MNCUXOAWJAKTUYHUX mnorisagiB . A. KomeHcbkoro (6e3
yKUBaHHS1 y TBOpaX KOMeHCBKOTr0 MOHATH «Cy0’EKT-CY6'€EKTHI CTOCYHKU»,
«TyMaHi3M», «neJlarorika mapTHepCTBa» Ta «MeJarorika ycmixy»): cy6’ekT-
Cy0’EKTHI CTOCYHKHM y4MTeJd | Y4YHIB; ['YMaHi3M NeJarora; 3acTOCyBaHHS
nearoriky NapTHEPCTBA; 3aCTOCYBaHH4 e aroriku ycuixy.

OTKe, WIJIAXOM aHaJIi3y Ta NOPIBHAHHSA CYYaCHUX HAYKOBUX JixKepe
¥ Beaukoi dudaxmuku fHa AMmoca KoMeHcbKOro HaMU 3/[iliCHEHO cydacHY
iHTepnpeTauilo HOro MNCUXOAUJAKTUYUX iZell. OO6IpyHTOBaHO, WO
NCUXOJUJAKTUYHI racjia BUAATHOTO NeJarora yCHillHO iHTepnpeTyThCA
y YUHHUX OCBITHIX JOKYMeHTax Ta Ha NpaKTULi Yy KOHTEKCTi peanizauii
JIBOX ifel: ifel BiJIbHOrO HaB4YaHHS Ta BUXOBaHHA - 06e3 MpUMYyCy
(npiopuTeTHICT MNpPUHUWNY NPUPOAOBIANOBIAHOCTI; 3ampoBaKeHHS
iHKJIFD3UBHOTO HaBYaHHS; iHAWUBIAyaNbHUHN MiAXiJ 10 KOXXHOI JUTHHU) Ta
ifei 3HauymocTi posi BuMTens (Cy6'€eKT-CyG’'EKTHI CTOCYHKH YYWTEJS
i y4HiB; ryMmaHi3M nejarora; 3acTOCYBaHHf INeJaroriku NapTHepCTBa;
3aCTOCyBaHHA mejaroriku  ycmixy). KoHcTaToBaHO, 1[0 MOpoOBiAHI
NCUXOAUAAKTHUHI igel f. A. KoMeHCBKOro 3ak/aZieHi B OCHOBY YMHHOI
Konnenuii «<HoBa ykpaiHcbKa LIKOJIa», IO HUHI aKTUBHO peasli3yeThC.

Ak 6ayrMMo, aHasNi3 JiMlle OKpPeMHUX HAyKOBUX IIOJIOKEHb
nejaroriydol cnafliMHu KOMeHCBKOro Ja€ HaM MiJCTaBU CTBEPHKyBaTH,
1110 HOro OCBITHI iZiel cniB3BYYHI 3 CyYacCHICTHO | MAlOTb BaxK/IMBe 3HAYE€HH4
JUIsl PO3BUTKY Pi3HMX 3akJaJiB OCBITH B YkpaiHi. [lo6y/joBa HallioHanibHOI
IIKOJIM Y BiANOBIJHOCTI 3 ifledMM Ta NPUHLMUINAMHU BHUJATHOTO Mejarora-
MUCJIMTe/Id HUHI € iflea/loM. 3BepHeHHd [0 NCUXOAUAAKTUYHOI claJluHH
A.A. KoMeHCBKOTO Ja€e MOJIMBICTb OO’EKTUBHO PO3IJIIHYTH KOHLENTYa/IbHI
3acaZM MeJarorikd Ta BU3HAQYUTHU W apryMeHTyBaTH HOBY OCBITHIO
napajgurMy 3 ypaxyBaHH4M iCTOPUYHO HanpalboBaHOI Teopii i NpakTHKH
opraHisauii OCBiTHbOTO MPOLEeCy.

Hapasi obcdar craTTi He [03BOJIIE HAM BJATUCA O MNOJAJIBIIOTO
aHa/li3y NCUXOAUJAKTUYHUX ifer AHa AMoca KOMEHCBKOIO 3 TOUKH 30py IiX
Cy4acHoi iHTepIipeTaljil. 3a3HauyeHe € epPCIeKTUBOK NMOAA/BLIHUX JOCTiIKEHB.
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